Putting It All Together 

Sessions

 Language Experience

 Materials

 Lesson Planning

Language 

Experience

· Tutors will participate in a 

      demonstration Language 

      Experience lesson.

· Tutors will discuss ways in 

      which Language Experience 

      vocabulary may be used in 

      additional tutoring activities.
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Handout 5.1 - LANGUAGE EXPERIENCE 


EXERCISES FOR BEGINNING READERS

Use all of the following 9 steps with the beginning readers. As the example handout 5.4 illustrates, the story need not be long. Sometimes the language experience will not be more than one or two sentences long.

1. Invite student to tell a story or personal experience, or use one of the suggestions from Handout 5.2

    and 5.3: Ideas for Experience Stories.

2. Tutor writes the story, word for word, as dictated.

3. Tutor reads the story, pointing to words.

4. Tutor and student, together, read the entire story, pointing to words.

5. Tutor and student read the first sentence together. Student then reads this sentence alone.

6. This process is repeated with each of the remaining sentences until the story is completed.

7. Tutor asks comprehension questions based on the story. Student reads the part of I the story that

    answers each question.

8. Student copies story into notebook to take home, to practice reading and writing.

9. Tutor keeps a copy for rewriting and making exercises.
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Language Experience 









Supplement

LANGUAGE EXPERIENCE APPROACH

PURPOSE:

1. To integrate the four language skills: listening, speaking, reading, and writing.

2. To see one's oral language in printed form, thereby making a meaningful sound-symbol correlation.

3. To develop a beginning reading vocabulary.

4. To assure comprehension because the words and concepts are learner-generated.

ACTIVITY:

Language Experience (LE) stories can result from shared tutor-student activities (such as a walk) or from the learner's personal experiences. Suggested sources for topics are:

Photographs or pictures (especially those belonging to the student), a recent experience, childhood memories, a movie or television program, music, an interview with someone, a mystery object in box or bag, personal opinion(s) about a relevant topic, a personal problem that needs to be discussed or solved, etc.

1. Encourage the student to choose topics that interest her. The more the student talks about her life,

    the more she will be generating vocabulary that she really should be able to read.

2. Sit next to (not across from) the student for the lesson. Print the stories on notebook-sized paper or

    on a large newsprint pad.

3. The student dictates phrases or sentences to the tutor, who records them exactly as they have been

    dictated. The tutor does not correct grammatical errors at this time, although the student may self

    correct and make changes any time during the LE process. There is no attempt by the tutor to add,

    change, or rearrange words.

4. The tutor reads to the student what has been written.

5. Student and tutor read the story together. During this process, you will be able to tell if your

    student is having trouble with a particular word or pronunciation. Read the story with the student

    until you feel she is able to read it independently with success.

6. Have the student read the story by herself. Allow the student a choice of reading silently or aloud

    during this phase.

7. The student may wish to copy the story for home reading.

8. The tutor makes a mental or written note of problems with vocabulary, syntax, etc. to be covered in later lessons, but not as part of Language Experience.

9. Tutor makes a corrected version (typed or printed) of the story. The student may wish to compare

the tutor's version with the original in a notebook for future rereading.

10. These words and concepts can now be used in other tutor-created stories and reading materials.
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Handout 5.2 – LANGUAGE EXPERIENCE

USE DIRECTED QUESTIONS

1. Here are a few examples:

If you could have 3 wishes in life, what would they be? Why?

What is your favorite hobby? Describe it.

Explain the type of work you do. What parts of it do you like, and what parts do you dislike?

What is the strangest thing that ever happened to you?

Describe one of your funniest moments.

What's the best thing/time that's happened in your life?

What's the worst thing/time that's happened in your life?

Write a story about your family/spouse/son/daughter.

Have you ever made a mistake in life? Tell me about a memorable one.

If there is anything you could change in your life, what would it be? Why?

If you had an unlimited amount of time and money, where would you like to vacation?

What do you like about the President's/Governor's recent performance?

What is your favorite sports team?

What was the best choice that you've made in the last 5 years?

2. Take a picture from a magazine, newspaper, a poster, etc. and ask your student to tell a story about it.

3. For some students, you may want to use incomplete sentences as paragraph starters. Most directed questions from section one can be made into an incomplete sentence if your student is more comfortable that way. For example:

"What's your favorite hobby?" can be reworded as "My favorite hobby is...."

"I like..." 
"I dislike..." 
"I fear..." 
"I admire..." 
"I believe..."

"I love..." 
"I want..." 
"I hate..." 
"I trust..." 
"I think..."

4. Read a story that interests your student and, as you go along, ask him to summarize the story. This technique is good in helping to strengthen comprehension. Use newspaper articles, magazines, or a book chosen by your student.

5. Ask your student to retell a movie or TV plot that interests him. You can follow this up in another class by reading together from the newspaper or TV guide.

6. If your student enjoys music, ask him to dictate the words from one of his favorite songs. Copy the words and use it as an experience story.
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LANGUAGE EXPERIENCE VARIATIONS

1. Omitted endings: Read a story to the student. As the story unfolds, periodically ask the student to

    predict what will happen next. Ask, "Why do you think so?" Do not read the ending; instead, have

    the student dictate or write an ending.

2. Sequencing: Find pictures or photographs that portray a sequence of events. Have the student put

    them in the correct sequence and dictate a story.

Have the student describe an activity (such as cooking, fixing a flat tire, etc.) that is done in sequence. Use these steps for a LE story.

3. Independent Writing: Encourage your student to write stories by herself and "read" them back to

    you. Early versions will be written with "invented" spellings (student-created), but this is an

    important step if the student is to believe that her language has value. If desired, corrected

    versions can be typed or written by you for future rereading.

4. Clustering: Put a word in the center of a piece of paper. Ask the student to say anything that

    comes into her mind concerning the word. The student can dictate or independently write a

    paragraph/story using any of the words she wishes. (This is a good way to encourage independent

    writing, for much of the vocabulary for the story will already be written).

5. Using Multisensorv Stimuli: Play a musical selection and encourage the student to use imagery to

    create a story. (Music from films is especially effective for this activity. Don't use music with

    lyrics).

    Provide an aromatic food or beverage (e.g. an orange, hot chocolate) and ask the student to tell

    about a memory or feeling that is associated with the smell.

    Ask the student to describe how it feels to engage in favorite physical activity (such as dancing,

    jogging, etc.)

    Go outside or to a new environment. Have the student close her eyes and tell about what she

    hears, smells, etc.
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SUGGESTED TOPICS FOR STUDENT WRITING

My first fight.


My idea of a perfect school is

My most embarrassing moment. 

How l would invest a thousand dollars.

The most stupid thing I ever did.

If I could be an animal for a day I would be

The wisest thing I ever did.

The finest movie I have ever seen is

My most serious accident.

My favorite season is...

Things I have lost. 

My dream vacation.

The dog (or other pet) in my life. 

My worst enemy.

How my family celebrates a holiday. 

Three books I want to own and why.

Meet my family.

A character from fiction that I would like to meet.

I was scared!

My biggest gripe is

A sports event I'll never forget. 

An open letter to my parents.

A day I would like to forget. 

A curious dream.

If I could do it over. 

What a home ought to be.

How I learned to read. 

The most wonderful person I know.

It's easier to blame others. 

A brief description of myself.

Why I like (dislike) my name.

I wish I had lived in the time o£

Why _____ is my favorite sport. 

The main street of my hometown.

I like music because.

My favorite restaurant is

Why I want to be...

My favorite meal is...

My idea of hard work is...


How to care for a pet.

My idea of a good dinner is...


How to find happiness.

My idea of a dull evening is...

How to prepare my favorite food:

How to choose a friend.


How to get along with a brother (sister).

The best state in the Union is...


We can be proud of our school because

What our school needs most is
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Handout 5.3 - LANGUAGE EXPERIENCE


Click to view the picture: Situation 1. Click back to return to this document.
Beal, Kathleen Kelly.  SPEAKING OF PICTURES, Book I.  Steck-Vaughn Co., Austin, TX, 1981, p. 52.
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Click to view the picture: Situation 2. Click back to return to this document.
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Handout 5.4 - LANGUAGE EXPERIENCE 


This is an example of a beginning reader's story:


The possibilities for using the story for teaching specific skills are nearly limitless.  Don't try too many things at once with beginners, however. The following exercises focus on one reading skill at a time. Refer back to the BEFORE DANNY story for reference as you study the following suggested exercises.

1. Individual Words

a. Student selects words he wants to learn from the first sentence.

b. Words are put on cards.


     Danny 
morning
didn’t  
       o’clock

c. Student matches cards to words in the story.

d. Tutor quizzes student on cards in isolation. Shuffle cards and review.

e. Student and tutor go back through the sentence, putting all words on cards.

f. Student constructs the sentences, using his word cards.

Repeat steps a through f with each sentence of the story. Although you may put every word on cards for sentence building—you do not have to drill every word to perfection. Review thoroughly only those words that: 1 ) the student chooses and 2) those the tutor chooses as important. It is better to review too few words than too many words.

—BE SENSITIVE TO THE STUDENT'S FRUSTRATION LEVEL—

2. Student and tutor look for words in the story that begin with the same sound.

Before—baby 

worry—wanted 

time—toys 
       Danny—didn't

Students may have the beginning sound cards to match with words in the story.

w—went 

t—time
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Handout 5.4A – LANGUAGE EXPERIENCE


3. Choose words from the story that can be rhymed. Make sure the word you start with is known in isolation.

wake

at

in

all

just

went
make

bat

bin

ball

bust

bent

bake

cat

sin

call

dust

dent

fake

mat

tin

fall

must

lent

cake

rat

win

gall

rust

rent

lake

fat

chin

hall

crust

sent

rake

hat

mall

tent

Clusters of sounds can be put on cards, along with beginning sounds, so students can "build" complete words. 

b—ake 

p—at 

w—in 

4. Look for words from the story which have endings. 

babysitters — toys 
wanted— 

Look for words in the story which could have endings.

mornings — places


5. For a follow-up lesson, tutors may want to write new sentences with the same vocabulary used in the original. Ask students to read. 

a. Danny wakes up at 4 o'clock in the morning. 

b. We have the baby sitter any time we want. 

c. Danny's toys are all over the place. 

d. Danny didn't worry about his toys. 

e. We just didn't have any place for the toys. 

6. Sentences from the story are rewritten, but words are left out.

a. We didn't have ________ all over the place.

b. We just went out any time we ____________.

c. Before Danny, we didn't _______ about babysitters. 

d. I didn't ________ up at 4 o'clock in the morning. 

e. __________ Danny, we just went out.
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Handout 5.4B - LANGUAGE EXPERIENCE 


7. Sentences in the story are mixed up.  Students place sentences in the correct sequence.

______We didn't worry about babysitters.

______We didn't have toys all over the place.

______We just went out any time we wanted.

______Before Danny, I didn't wake up at 4 o'clock in the morning.
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LANGUAGE EXPERIENCE ACTIVITIES AND VARIATIONS

FOLLOW-UP ACTIVITES:

1. Vocabulary Enrichment: Substitute a new word for one in the LE story. Ask the student if she can think of

    other words that mean the same thing. Add prefixes and suffixes or create a compound word. Always have

    the student use a new word in a sentence of her own. Write the sentence for the student to read.

2. Cloze Reading: Words from LE stories can be used in a cloze activity. Rewrite the student's story or write a

    new story/paragraph, deleting occasional words (e.g. every fifth word, all adjectives, etc.).

    The student should read the entire passage, then go back and fill in appropriate words. Do not worry if the

    word is grammatically incorrect, the important thing is that the student is reading for meaning. Cloze

    reading encourages the reader to use predicting and confirming strategies which are fundamental to the

    reading process.

    You can combine vocabulary enrichment with a cloze exercise. Delete words that have synonyms and have

    the student put new words in the blanks. You can spell them for the student.

3. Flash cards: Your student can make Flash cards of phrases or short sentences used in the LE stories.

    Isolated words on Flash cards are not always meaningful and should be avoided unless they are commonly

    seen in isolation (days of the week, STOP, etc.). As an illustration, the exact definition of the word "walk"

    depends on context. Flash cards with phrases such as "go for a walk" or "I walk to work" would be more

    meaningful.

    To test mastery of individual words, you can simply point to them and have the student read them.

4. Strip Sentences: To show the student how individual words are put together to make meaningful phrases

    and sentences, cut the words apart and have the student arrange them in correct order. Strip sentences can

    be puzzle—cut at first, to assure that they will be put together successfully. Later, they can simply be cut

    into sections.  

    Later still, cut complete sentences for students to put into a paragraph sequence. Strip sentences are an

    excellent way to introduce punctuation and capital letters. Students will come to recognize these features as

    clues in putting the words together.

5. Phonics: from time to time, point out similarities in sounds. Using words from the student's stories,

    substitute different letters to create new words (e.g. walk/talk, smoke/choke).

Materials

· Tutors will learn about the basal 

       and supplemental materials available 

       through their local program.

· Tutors will gain exposure to a sampling 

       of other materials (i.e. newspaper, telephone 

       book, recipes, music, commercial games), 

       and will discuss applications to the 

       process of tutoring.
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MATERIALS 

Use of a Tape Recorder or Cassette Player

To develop the sight word vocabulary

1. Using the Dolch Basic Sight Word list, make a tape by reading the list of words but allow time before each

    word for the student to read the word from the student's own list.

2. The student reads a word from the list, then hears the correct pronunciation before moving on to the next

    word.

3. A graph of the number of words pronounced accurately each session can be kept to graphically show

    improvement to the student.

4. An advanced vocabulary tape can be developed from books or texts.

To build reading skills and encourage use of language

1. The student writes (or dictates to the teacher) a story.

2. After reading it over silently, the student reads it aloud onto the tape.

3. The student plays back the tape while looking at the story and noting difficult words, problems of phrasing,

    etc.

4. The student re-records the selection, trying to improve on the first reading.

5. Save each recording to compare with subsequent ones. 

To develop accurate oral reading

1. Student and teacher select a passage the student is familiar with.

2. As the student reads into the tape recorder, the teacher notes the errors made by placing a mark on a tally

    sheet.

3. When the student has finished reading the selection, replay the tape allowing the student to read along

    silently.

4. The student self corrects. If the error is not recognized, the teacher stops the tape recorder and replays that

    part of the passage until the student notices the mistake.

5. The student creates a graph of the number of mistakes made.

Spelling Development

1. The student dictates a list of words onto the tape saying each word twice and allowing 8-10 seconds

     between the words.

2. On playback, the student hears the word, has 8-10 seconds to spell it orally or write it, and then hears the

    word again.

3. The recorder can be stopped to allow for more time or corrections to be made.
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MATERIALS

TEACHER- MADE MATERIALS

The following suggestions are a sampling of some of the limitless materials you can create yourself to enhance your teaching of basic skills. Most require a little advance preparation time. Most encourage the use of common household items rather than specially purchased materials. And all of them are included to help stimulate you to create materials of your own to meet specific student needs.

FLASHCARDS: To develop sight word memory. Use the backside of old business cards, unused tickets to functions, 3x5 index cards, etc. to make flashcards. When possible, recycle!

1. Word cards: Write words lengthwise on the cards. If a student is having difficulty, write the word in large letters and have him/her trace it with 2 fingers. Use crayon or write the word with white glue and sprinkle it with sand to create a tactile (kinesthetic) flashcard.

2. Rummy: To use flashcards in rummy-type games, print the words across the ends of the cards. This makes it easier to hold them like playing cards.

Make 13 sets of 4 words each and deal 7 cards to each player. The object is to draw one and discard one until matching sets of 3 or 4 can be laid down. Any rummy rules will work. Sets can be made of the same word, or of groups of related objects (i.e. hammer, saw, pliers, and screwdriver).

3. Word Dominos: Use cards similar to the ones you made for rummy only print different words on each end of the cards. Match the words, end- for-end similar to the normal rules for the game of dominos.

4. Concentration: Make flashcards in pairs of 2 until you have 10 pairs of new vocabulary words your student is working on. Mix them up and spread them out face down in rows. Turn over 2 cards at a time and read them. If they don't match, turn them face down again. Continue until the student matches all pairs of words. Take turns with the student if appropriate. Pairs of synonyms or antonyms can also be used.

5. Word-picture matching: Any of the above games might be expanded if the student needs an additional visual cue. Cut small pictures from catalogs or magazines and glue them to the opposite side of the cards containing the matching word. OR, the pictures can be kept in an envelope and the student can draw out a picture and find the word card to match it.

6. Rhyming exercises: Develop sets of flashcards in specific phonic families. The student selects a word.  She then finds all the word cards that are in that family (and, band, land, stand, brand, sand, hand, etc.).

Page 13 

MATERIALS

TEACHER-MADE MATERIALS continued

7. Sentences: By lining up word cards from the rummy game, sentences can be formed. Nouns, pronouns, verbs, etc. may need to be added to the word decks for correct sentence structure. Once the student learns to do this, simple substitution of one word at a time will create many sentences.

8. Word Bingo: Divide cards into 30 equal squares. Write BINGO, 1 1etter per square, across the top of the square side. Write FREE in the center square. Write words that the student is learning in each of the other squares. Each word should also be written on a small piece of paper. Students will draw and read words. Matching words found on their cards may be covered with buttons, beans, scraps of paper, etc. until BINGO is achieved. Words must then be read back aloud to win.

	B
	I
	N
	G
	O

	
	
	
	
	

	
	
	
	
	

	
	
	FREE
	
	

	
	
	
	
	

	
	
	
	
	


9. Hangman: Use the student's new vocabulary words to play the game of Hangman.

Once you have taught your student how to use these games, he/she should be encouraged to use them frequently at home to sharpen their skills. The underlying purpose of all of these games is to provide variety in practicing basic word skills. The following activities contain suggestions for practicing other reading skills such as comprehension, direction following and others.

10. Use photographs or slides on any topic to stimulate: conversation, experience stories, writing activities, etc.

11. If the student needs or wants to leam geography of local, national or world areas, get a copy of a map, glue it to cardboard or laminate it (clear contact paper works well) and cut it into a puzzle. Or, use the map to plan trips, estimate distances or locate destinations.

12. Following directions: Without allowing the student to look at you, give a set of directions which requires him/her to draw a picture, find something on a map, use a bus or train schedule, find the correct dosage from a medicine label, etc. Two students can do this while sitting back to back. One gives directions while the other tries to follow them. Then they compare results to see how well the receiver has understood and followed the sender's directions.

13. NIM= Neurological Impress Method: (Duet reading) The student chooses or requests material to be read to him/her. The tutor reads selection aloud and runs a hand under each word as it is pronounced. The student is then encouraged to read aloud with the tutor. The material can be taped for the student to practice at home.

14. Whenever a student requests help with specific written materials, always answer the immediate need first. Help them to fill out the form, write the letter, place an order, find a phone number, etc. You can always develop a lesson around that topic for a later date.
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MATERIALS

TEACHER-MADE MATERIALS continued

15. Use a tape recorder whenever possible. The student can later read a script or passage while listening to the words as many times as necessary without having to ask anyone for help. Record the student's language experience story for use with the written script as a particularly effective practice device.

16. Use recordings of songs with which the student is familiar. If they already know the words in song form, learning to write and read those same words will be much easier. Provide the student with both the recorded music and a written script of the song.

17. Poems, prayers, famous quotes, well-known advertisements, etc. are also good sources of practical materials to tape record and write for students.

18. Many classic books are now available on tape through libraries. Students can listen to them while commuting, doing housework, jogging, etc.

19. Students might develop a word list from using the computer or language master. These words can also be taped. Number each word, read the word, say it in syllables, spell it, use it in a sentence, and say it again. The student should use the same procedure when studying the words at home.

20. Often radio or television talk shows will provide written transcripts of their broadcasts. Make arrangements to obtain these transcripts, tape record the show and have the student listen to the show while following in the written text.

REMEMBER: Materials should be chosen based on your student(s) interests.

Your student will appreciate the extra things you do to help him/her learn. If some particular activity doesn't work, that's OKAY (be sure your student knows it's ok). Just go on to another activity (but be sure to save the old one for use at another time or with another student). And always end a session with something very positive.
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MATERIALS 

COMMERCIAL GAMES

There are many games on the market today that deal with words and reading. The following is a brief listing of some of these and how they might be used.

Scrabble—Selchow & Righter Co.: New York.

Begin by using the tiles only. Select 10 or 12 that will make words from the student's experience. Arrange them randomly. Ask the student to form a word by placing the letter tiles side by side. Ask the student if he/she can change a letter to make a new word. Practice changing the endings of words: -s, -es, -ed, -ing, -er, etc. Place letters on game board, if the student desires, and follow the rules of the game. Play with your student, not against her/ him. Help when you sense help is needed. Otherwise let the student form words. Student should draw any new letters needed. Keep all tiles face up. Keep a list of all the words your students makes for later review.

Boggle—Parker Brothers: Salem, MA. 

Another letter game with the object of forming words. This game has a set of 16 dice with letters on all six sides. Use 6 or 8 dice, roll, and form words using any of the letters that turn up. Record the words formed for later review. When ready, have the student play the game by the rules.

Upwords—Milton Bradley: Springfield, MA. 

This game is very similar to Scrabble, but the tiles are made to fit on top of one another. This allows players to build on words already in play. It's great for rhyming word exercises. Use the tiles separately, or use with the game board and play by- the rules.

Probe—Parker Brothers

Each person has a set of cards -- several of each letter of the alphabet. The object is to form words face down while opponents guess letters until all letters are exposed and words are revealed. The cards may be used independently to play Hangman or to make new words.

Password:

This game can be adapted for either a single player or a group of players. Use words to teach new vocabulary, or develop you own passwords using the students' own word lists.  Students will develop skills in verbal areas, using synonyms for example, to help each other discover the password.

Vowel Bingo—Trend  Ent.  Inc.: St. Paul, MN.

Bingo cards are arranged for specific skills: single vowel words, final -e words, single and multi-syllable words, and so on. Use cards appropriate for the student. There are only 8 words per card. The caller draws from a pile of long and short diacritically marked vowel cards and reads them. Players must find a word on their card that matches that vowel sound. Bingo is achieved by getting four spaces (top or bottom row) covered, or by getting a blackout. The student then reads back the words, identifying each vowel sound.
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MATERIALS

COMMERCIAL GAMES continued

There are also a variety of card games on the market. Visit your local educational supplies stores and browse through their selection. Toy stores also carry a variety of reading card games. By taking the time to look over the games they have in stock, you may be able to figure out how to make some of them to make them more inexpensive to use. Some of these games include the following.

Phonic Rummy—Kenworthy Educational Service Inc.: Buffalo New York. 

Sets of cards in each of the phonic family areas. The games are played just like rummy, matching pairs and sets of words to “go out.”

Spell-It—Spell-It Ent.: P.O. Box 405 Beaverton, Oregon. This game was developed by local people and distributed through New Reader's Press. It is played to spell words. Ten cards are dealt. Each card has 1 1etter on it, and a point value. Players take turns making words, counting their points, and then drawing new cards to replace those used. Any words can be used and you can build upon the words of your opponents with prefixes and suffixes. Various sizes of plain cards can be ordered to make your own games.

There are numerous books, magazines and chart-type teaching aides on the market, including:

Word Machines—Joybug Teaching Aids: P. O. Box 733, Parsons, Kansas. 

These are sets of flip charts which are bound in small spirals and deal with specific phonic skills. Set #1 makes words with the long and short vowel sounds. Set #2 makes words with beginning and ending blends, hard and soft c, and dipthongs. Set #3 works with root words, prefixes, suffixes, compound words and plurals.

Crossword Puzzle Books

There are many different difficulty levels and kinds of these books available. New Reader's Press publishes booklets of puzzles keyed to the Laubach Way to Reading skill books 1-4.

Maps and Geography Aids 

Reversible Map Puzzles — (USA/World) Scholastic Book Services, 50 W. 44th Street, New York, N.Y. 10036. Your Book of States: A pamphlet for above which contains information on each state such as 1980 census figures, state flower, tree and bird, capital, major cities, etc.

PLEASE REMEMBER: Use only one idea or activity at a time. A lesson cluttered with too many activities can confuse your student. Also, materials that are visually cluttered may provide too many distractions for your student to discriminate which part is the lesson. Also remember, your own physical movement can be distracting for your student. A bouncing foot or pen clicking can destroy concentration.
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MATERIALS

WORD STRIPS AND TACHISTOSCOPE



Go
   to
       bed.


See
   the
       cat. 


Run
  with 
        me.



The tachistoscope is used to teach word phrases and short sentences. Any number of 

slots and strips can be used to vary or extend the difficulty of the exercise.
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MATERIALS

USING A TACHISTOSCOPE

What is a tachistoscope (hereafter referred to as a “T”)? The technical definition is:

“any medium or apparatus which allows brief exposure to visual stimuli.”

The “T” makes sentence structure and sequencing skills easier for students to learn because the visual stimulus is limited to one word (per list) at a time. This tool will allow you to do some new activities with your student's word lists. Some suggested exercises are as follows:

1. Use the "T" for single word drills, making a one-slot version.

2. Teach word groups or phrases by using a three-slotted NTH.

3. Increase the level of difficulty by using more windows (five slots are ideal for short sentences).

4. Make a version with longer slots to teach reading by phrases.

5. Teach reading and grammar skills at the same time by color-coding your word strips. The colors will provide a visual cue about the words' function in the sentence. Be sure to care fully explain then meaning of the color code to your student before you begin. A sample color code follows:

Yellow = determinators (The) 

Blue = adjectives (black) 

Red = nouns (cat) 

Green = verbs (ran) 

Orange=adverbs (fast)

6. Create the word strips by writing simple sentences on a sheet of paper and then transferring them to the strips, one word per strip. Be sure the sentences contain the same number of words as you have slots in your “T”. If you keep the tenses the same, all the sentences formed by moving the strips will be grammatically correct (they may not, however, all make sense).

7. Make strips of phonetic families (including blends, digraphs, and diphthongs) to help your student learn to read and spell these sounds.

8. Additional vocabulary might come from anything that the student needs to read: forms, letters, contracts, job applications, order blanks, grocery ads, sewing patterns, repair manuals, recipes, etc. The source doesn't matter as long as the student feels that the exercise is worthwhile. The exercise is most beneficial if it links the student's prior knowledge to the new knowledge being sought.


9. Encourage your student to practice with the “T” on her own. Provide a folder or large envelope for carrying the “T” and word strips.
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MATERIALS 

MAGIC CIRCLES AND SQUARES

Magic Circles


Use a quarter to draw sets of circles


in the configuration shown to the




M

D

right. Put one letter in each circle,


choosing letters that will form many



words. One or two vowels may be

used








      R


E

        T

Have a specific purpose behind your 

choice of letters (examples: review 

short vowel sounds, long vowel 

sounds, consonant blends, etc.). 










A

N

Words must be formed by joining 

adjacent letters only. Use letters 

only once in each word. Words 

should be listed as they are found 

and reviewed when the exercise is 

over.
Magic Squares






Develop the squares in a similar way. 




Nine squares seem to work best. As 

your student gets more sophisticated, 

experiment. There are lots of 

possibilities! Encourage students to

develop their own.
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IDEAS FOR MATERIALS AND ACTIVITIES

1.  Instructional Pictures

- use pictures to teach specific vocab.


-name objects, colors, verbs, prepositions,


 counting, shapes, sizes, patterns, seasons,


 weather, directions


-tell a story

2. Picture Games/Matching

-collect pictures from magazines,


 catalogues, write names on flash cards


-have students match flash cards


 with pictures


-collect pictures & cut up into sections


 (puzzles); have students put picture


 together and identify

3. Picture File

-collect pictures from magazines


-have student discuss picture with you


 using vocabulary the student already


 knows.


-tutor can teach context of pictures while 


 teaching new words.  Ex. picture of


 farm tractor & farm, beach scene

4. Category Word List

-teach students related words


(Ex. going to the doctor)


-use pictures with words on the back

5. Object Boxes

-to teach vocabulary


-use a shoe box containing a large number


 of household/school objects


-teach words, then advance to sentences

6. Magazines (pictures & articles)

-teach main idea skills by finding the 


 who, what, when, why & how


-use pictures to teach vocabulary


-cut out pictures/match words with

 pictures

7. Catalogs

-Sears, JC Penney, Seed catalogs, etc.


-teach new vocabulary through pictures


-give students a budget & have them 

“order” items

8.  Show and Tell

-bring articles from home and tell


 student about them


-relate new vocabulary, history, cost,


 use of items


-have student bring items from home 

9. Making change/counting

-use coins to teach quantities


-use flash cards to teach English


 names for numbers


-teach coin names


-teach making change by buying items


 for specific amts. and receiving change


-worksheets with pictures, coins

10. Telling Time

-teach time by drawing a clock and adding 


 clock hands


-use clocks in Lending Library


-use real clock/watch


-activity can be verbal or written

11. Using Thermometers

-worksheets available


-teach students vocabulary


-teach how to take a temperature


-practice taking temperature readings 


 inside and outside


-teach significance of high temp.

12. Using the Telephone

-use real telephone to teach emergency #s,


 information, time, etc.


-teach the importance of emergency #s


-teach how to answer telephone


-have student compile a list of numbers


 for personal use


-tele-trainer available at Ross Island


-teach pronunciation of alphabet and


 spelling out names


-practice calling in sick for jobs/school


-practice calling for consumer

 information, bus information, etc.

13. Using the Telephone Book

-teach students how to find names in


 alphabetical order


-teach students how to use yellow pages

-create exercises to locate information
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14. Following Directions

-write a series of directions to draw


 something


-orally give directions to student 


 (Ex: Draw a square, put a circle


  around the square, etc.)


-teach new vocabulary before 


 activity

15. Use of Maps

-teach following directions: go


 from one part of the city to another


-give student written or verbal 


 directions


-teach directions: north, south,


 east, west


-use maps of U.S. and Portland


-directional division of city by 


 Willamette River and Burnside


-numerical order of avenues, 


 alphabetical order of streets.


-avenues run north and south; streets


 run east and west

16. Bus Schedules

-teach city transportation system


-teach following directions


-take student on a bus ride

17. Post Office Change of Address Kits

-teach importance of change of address


 card


-have students fill out card with old


 and new address for practice


-teach vocabulary


-worksheets available on addresses,


 personal information, postage, etc.

18. Menus

-teach food vocabulary—match food


 with pictures


-give students a set price range and have


 them order a meal


-take a field trip to a restaurant or school


 cafeteria and order a meal.

19. Opening a Bank Account/Writing a Check

-teach vocabulary related to banking


-have students practice writing a check


-visit a bank on a field trip


-balance a checkbook


-starter kit available at banks

20. Shopping/Dept. Stores/Grocery Stores

-visit a department store and price items


-teach vocabulary when applicable


 (sizes, clothing terms, furniture)


-teach student specific services offered


 at store (pharmacy, food, variety, 


 clothing, fabric, etc.)


-teach coupon usage

21. Pricing Products

-use menus or catalogs


-compare products, order food at a 


 restaurant


-take a field trip to a store, do 


 comparison shopping/pricing

22. Recipes

-have students match pictures with 


 recipes


-teach measurements related to recipes


-teach vocabulary related to cooking,


 kitchen utensils, foods, etc.


-collect recipes for use from newspapers,


 magazines, grocery stores, etc.


-if tutoring in a home, complete a 


 recipe with student and enjoy it

23. Idiom/Slang Expressions

-idioms can be put on flash cards


-teach only 2 or 3 idioms at a time


-teach ideas behind the idioms and 


 not the specific vocabulary

24. Newspapers/Want Ads/Articles

-teach main ideas skills by finding


 who, what, where, when, why and


 how in ads


-teach new vocabulary through context, 


 the way it is used in the sentence


-news capsules are better than the original


 news articles because they are simplified


 and less culture bound


-News for you: written by ABE & ESL


 students
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25. Interviews/Employment

-teach students how to fill out 


 applications for job interviews


-role play through an interview


-teach appropriate questions to


 ask and vocabulary for a 

 particular job


-have students role play taking 


 turns being employer/employee


-tape interview and play back for 


 student evaluation


-use telephone set for practice 


 interviews


-prepare a resume for student

26. American Holidays

-introduce student to American 


 holidays and teach vocabulary


-give history, use pictures related


 to holiday


-have student tell about a holiday


 celebration or custom in his/her


 country


-stories, customs, recipes available


 on worksheets

27. Word games: Scrabble, Flash Cards

-use index cards to teach vocabulary


-use Scrabble to teach vocabulary


-word flash cards can be used to teach


 new words or combined to suggest a 


 story or sentence


-Hangman


-Word bingo

28. Crossword Puzzles

-puzzles teach new vocabulary


-practice spelling


-make up your own puzzles


-let students create puzzles


-use newspaper JUMBLE

29. Using the Dictionary

-teach student how to locate words and


 definitions


-relate new vocabulary, word origins


-teach students how to use a dictionary


 as a resource


-common dictionary abbreviations

30. Strip Stories

-type a short story and cut into strips


-have students arrange story into logical


 order


-let students correct story with original


-have students write own stories

31. Letter Writing

-have students write a letter inviting a


 friend to dinner


-include who, where, what, why & how


-have students order an item from a 


 catalog specifying size, color, cost


-have student write a letter to another


 student in class and exchange letters


 for discussion


-explain the difference between formal


 and informal letter writing

32. Journal Writing

-to express ideas and feelings


-suggest topics


-look at student’s journal and write 


 comments about content


-do a minimum amount of correction


-encourage more free-style, relaxed


 writing

33. Using the Library

-take student on a field trip to library


 and get library card


-show student services & resources found


 in library: books, magazines, newspapers


-practice asking a librarian for assistance


-explain library usage to student


-visit college library and ask for 


 New Reader’s section

34. Field Trip

-an excellent learning experience for 


 student and tutor


-Oregon Historical Society, Children’s


 Museum, OMSI, Japanese Gardens,


 Hoyt Arboretum, Washington Park


 Zoo, Art Museum

Page 23

35. Songs

-teach simple, common songs


-provide student with lyrics for 


 popular songs heard on the radio

36. Television

-look for educational TV programs


 such as Sesame Street, Reading Rainbow


-ask students to watch a program and


 tell you about it

37. Driver’s Manual

-teach student vocabulary related to

 
 driving (use flash cards)


-use manual as tool for preparation for 


 written test


-make up informal test for student to test


 knowledge of manual content


-use pictures/flash cards to study road


 signs


-sample driver test

38. Cassettes

-tape dialogue for student so listening 


 skills can be developed at home


-teach pronunciation of words by taping


 and allowing student to listen and repeat


 on tape


-tape songs

39. Citizenship Preparation

-worksheets contain list of information 


 needed to become a citizen


-practice questions for citizenship exam


 are available

40. Using College Catalogs

-a college catalog can be used to show 


 student possibilities for training and 


 education that could lead to a new career


-teach related vocabulary


-explain program length and courses

 needed to complete training in a specific

 career


-visit PCC or PSU campus for meeting

 
 with a counselor, tour of facilities, or

 observation of programs

41. Study Skills Techniques

-discuss with student the importance of a 


 regular study schedule


-teach student to read for main idea by 


 answering who, what, where, when , why


 and how of article


-have student keep an ongoing word list

42. Career Information

-use want ads to introduce student to 


 vocabulary relating to various jobs


-use Career Information Service if 


 student wants more information on a 


 career (PCC)


-sample applications, resume worksheets


-worksheets on hand tools, garden tools, 


 kitchen items

43. Matching Newspaper Activity

-put (3) articles without headlines


 on desk


-have student read articles and match


 headlines to article


-discuss article with student

Lesson

Planning

• Given a case study, tutors

will determine the individual

client goals and skill needs.

They will design a lesson to

address those needs, using

the strategies and materials

presented in the workshop.
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NATIONAL ASSOCIATION OF TUTORIAL SERVICES

TUTOR CODE OF ETHICS

· Subject proficiency and knowledge ability have top priority in my task as a tutor.

· My major motivation is building the student's self-confidence.

· My student deserves and will receive my full attention.

· The language my student and I share must be mutually understandable at all times.

· I must be able to admit my own weaknesses and will seek assistance whenever I need it.

· Respect for my student's personal dignity means I must accept that individual without judgement.

· My student will constantly be encouraged but never insulted by false hope or empty flattery.

· I will strive for a mutual relationship of openness and honesty as I tutor.

· I will not impose my personal value system or life style on my tutee.

· I will not use a tutoring situation to proselytize my personal belief system.

· Both the student and I will always understand that my role is never to do the student's work.

· I count on my student to also be my tutor and teach me ways to do a better job.

· I will do my best to be punctual and keep appointments, not only out of courtesy, but also to serve as an example for my student.

· I will maintain all necessary records as expected and required. 

· I will do my best to stay abreast of the current literature about tutoring as it relates to my work. 

· Good tutoring allows my student to transfer learning from one situation to another. 

· Making learning real for the student is what tutoring means, and is an important part of my goal. 

· My ultimate tutoring goal is my student's independence. 
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Handout 5.1 – BASIC LESSON PLANNING


Are you aware of the goals, needs and interests of your student? How does that effect 

which materials you choose to work on during your sessions? Can you teach the same

reading strategies, word recognition skills using a basal workbook? A language 

experience story? A drivers license manual? (Yes!)

TIME: How often are you meeting? Monitor the time it takes to get through some 

activities for future planning. Lesson planning takes time. As you develop a routine of 

activities that work for your student, preparation time will be reduced.

PREPARATION AND ROUTINE: Revise your routine as you discover materials and 

activities that work. Prepare more than you need. It's also better to prepare something too 

easy than too difficult. You'll soon recognize your student's abilities. At some point youl1 

change the routine because you've finished books; achieved goals; found new materials 

and activities.

Keep lessons in a notebook. Make notations during the sessions about what worked 

and what didn't.

CERTIFICATES: Make it official! Recognize achievements with a certificate (buy 

blank ones from a store). Acknowledge a first time voter, the completion of a book, etc.

BACK-UP PLANS: Have some word games on hand (simple flashcards for a 

concentration game of sight words or compound words). Review a previous skill. 

Do a spontaneous language experience approach story from a picture in a magazine.

HOMEWORK: Reread a story; read a new one; read with the family; copy a 

language experience story; do workbook exercises; practice penmanship; practice 

spelling words; write in a journal, etc...

Training Effective Literacy Tutors 






       State of Oregon
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Handout 5.2 – LESSON PLANNING


FREE CONVERSATION- 5 minutes

This is a friendly way for everyone to ease into the session.

REVIEW - 10 minutes

Briefly review those areas you noted in the previous lesson that your student had difficulty with.

CORE MATERIAL
Laubach Way to English or Steck-Vaughn Real Life English 

Conversation Skills

Dialog - 10 minutes 

Vocabulary - 10 minutes 

Structure - 10 minutes 

Pronunciation - 10 minutes 

Reading and Writing - 15 minutes 

SURVIVAL ENGLISH - 10 minutes 

FINAL FREE CONVERSATION - 5 minutes

Incorporate techniques you learned in the workshop into your lesson structure. Such as TPR and Experience Story—use them to replace certain elements if that works better for your student.

Training Effective Literacy Tutors 






       State of Oregon 
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Handout 5.3 - BASIC LESSON PLANNING


FREE CONVERSATION

5 minutes - this is a friendly way to ease into the session

REVIEW

5 minutes - briefly review those areas you noted in the previous lesson that your student has difficulty with.

CORE MATERIAL

25 minutes - Reading and Writing

25 minutes - Reinforcement Activities

25 minutes - Meeting Individual Needs or Goals 

FINAL FREE CONVERSATION 

5 minutes

*Incorporate techniques you learned in the workshop into your lesson structure, such as Experience Story, Journal Writing, games, etc. Use them to replace certain elements if that works better for your student. 

Training Effective Literacy Tutors 
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Methods of Tutoring and Appropriate Learning Activities

Instructional Strategies

After the initial introduction and small talk, it is time to begin the helping process. Your first step is to determine the answers to the following questions:

• What difficulty is the learner having?

• Is the learner's problem within my province?

• What needs to happen for the learner to overcome her difficulty?

• How can I help the learner succeed while also encouraging her to become independent?

Engagement

A critical skill required for tutoring is the ability to "engage" the student in the learning task. Engagement is a term used to describe the degree of involvement of the student in the learning task. This includes the involvement of both the head and the heart - the cognitive and the affective, if you prefer. An alert tutor will ask himself:

• How do I know if the student is "engaged"?

• What -can I do to "engage" the student?

• How can you tell if someone is listening to you when you talk?

Recall

When a student needs to memorize names, dates or places, labeling parts of a diagram, or reconstructing a graph, the following methods may be applicable:

•
Practice quizzing the student with a list of diagrams. Give sample test questions, such QS asking the students to list, diagram, or label parts. Correct the student only when necessary and continue until the student can answer the- question with ease and without prompting.

•
If the task is matching, you might want to make up flash cards to quiz the student.

•
If the list is a long one, you might try a mnemonic method.
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Concepts

When helping a student learn word definitions, understand relationships, or classify or categorize material, the following methods may be applicable:

•
Define the word with a clear definition using the most understandable vocabulary.

•
Use the definition in a sentence or two.

•
Give at least three examples.

•
Ask the student to recite the definition you have given her and then to put the definition in her own

words.

•
Ask the student to think of a new example.
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Handout 5.5 - BASIC LESSON PLANNING 

LESSON PLAN I 

Student: _______________________ Tutor: _______________________ Date: ________________

Goal: ___________________________________________________________________________

__________________________________________________________________________________________________________________________________________________________________

	OBJECTIVE
	MATERIALS
	PROCEDURE
	EVALUATION
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Handout 5.6 - BASIC LESSON PLANNING 

LESSON PLAN II

Prep Time: ________________ Tutor Time: ______________ Total Time For Lesson: __________________

Lesson Plan for Meeting # ____________________

Name ________________________________________________
Date _________________________

MATERIALS (Titles/Pages): ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

READING (Pre-Reading): 

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

KEYS (Phonics, Word Families, Sight Words): ________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

CREATING TEXT - WRITING:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

Back-up Plans:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

Extra Work:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

Ideas for Next Lesson:

________________________________________________________________________________________

________________________________________________________________________________________
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Date _________________

Objectives for 

Today________________________________________________________________________________

	Time
	Outline
	Materials

	
	Warm-up (Create rapport)


	

	
	Review (Where are they now?)


	

	
	Learning Focus (Lesson Objectives)


	

	
	Activities/Reinforcements/Application (Connects to Real Life)


	

	
	Objectives Review (Did they get it?)


	

	
	Looking Ahead/Homework (Expanding on new skills)


	

	
	Back-up Plans
	

	
	After Session Notes
	

	
	Ideas for Next Lesson
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Difficult Tutoring

The majority of tutoring sessions go rather smoothly. Both parties honestly and effectively engage in the learning process. However, there are some encounters that do not go smoothly because of the student's attitudes. The following taxonomy lists seven disruptive attitudes, their common identifying characteristics, and suggested approaches to aid in establishing an effective learning relationship.

A WORD OF CAUTION: Sometimes the disruptive attitude can be an indicator of emotional problems If you have reason to suspect that your student is experiencing emotional difficulties please consult with your supervising teacher.

Blocking

Characteristics

•
Low frustration tolerance

•
Immobilization/hopelessness

•
Freezing up/blocking

•
"It's beyond me."

•
"I'll never get it."

•
"I'm stuck."

Suggested Approaches

•
Determine what the student knows and discuss that.

•
Show her that she has some foundation from which to start.

•
Start from what she knows and build, in small, simple steps, toward increasingly more

complex material.

•
Offer continual support.

•
Reinforce success consistently.
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Confusion: A Variation of Blocking

Characteristics

•
Bafflement/disorientation/disorganization

•
Helpless feeling about the class

•
"I just don't know what to do."

•
"I don't know what the teacher wants."

•
"I studied and studied for this test, and I still got a 'D'."

•
"I'm not sure what I'm doing."

Suggested Approaches

• 
Utilize the four approaches discussed above.

• 
Give structure and order to the sessions, to her notes, and to her papers.

Miracle-Seeking

Characteristics

• 
Global interest or concern but little specific concern or interest

• 
Enthusiasm about being with tutor, but passive in actual tutoring process

• 
High (often inappropriate) expectations

•
Evasion of or inability to concentrate on concrete tasks

Suggested Approaches

•
Down-play your role ("Look, I've simply had more exposure to this subject, that's all.")

•
Focus again and again on .the specific task at hand.

•
Involve student continually with questions, problems.

•
Explain the significance of her active participation in the learning process.
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Over-Enthusiasm: A Variation of Miracle-Seeking:

Characteristics

•
High expectations/demands on oneself

•
Talk of limited time/long-range goals versus immediate tasks

•
Global interest/enthusiasm

•
Often found in older students ("Look, I'm 30 years old, I don't have the time these kids have!")

Suggested Approaches

• 
Explain the counter-productiveness of this behavior.

• 
Be understanding, assure the student that she has time.

• 
Use the last three approaches discussed under Miracle-Seeking.

Resisting

Characteristics

• 
Sullen/hostile/passive/bored

• 
Uninterested in tutor, class, or subject

• 
Defensive posture toward tutor

• 
Easily angered

Suggested Approaches

•
Allow student to vent feelings

•
Use one or two sessions to try and establish rapport.

•
Be pragmatic, yet understanding.

•
Establish your credibility by indicating past successes you have had in similar situations.
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Passivity

Characteristics

• 
Uninvolvement/low attention

• 
Boredom

• 
Little discussion/few questions/no interest

Suggested Approaches

· Empathize.

· Attempt to build rapport.

· Ask questions/attempt to get the student involved and excited.

· Reinforce all activities and successes.

Evasion

Characteristics

• 
Attempted manipulation

• 
Verbal ability/glibness versus writing or problem-solving ability

• 
Global, non-specific praise of your skills

Suggested Approaches

• 
Downplay your role.

• 
Focus the student on specific tasks; involve her continually with questions and problems.

• 
If evasion continues, you should ask, in a non threatening way, why the student has come for tutoring and what she expects from the sessions.

Special Language of Encouragement

When comments about people's efforts are in order, we must be very careful not to place value judgements on what they have done. Students need honest praise and encouragement, but empty flattery does no one any good and can actually harm the student by giving her false confidence.

Be alert to eliminate value-loaded words from your vocabulary. Use phrases that express the special encouragement and praise which the student needs.
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Phrases That Demonstrate Acceptance:

"I like the way you handled that." 

"I like the way you tackle a problem." 

"I'm glad you enjoy learning." 

"I'm glad you're pleased with it." 

"What do you think you can do to improve this situation?” 

"It looks as if you enjoyed that." 

"How do you feel about it?"

Phrases That Show Confidence:

"Knowing you, I'm sure you'll do fine." 

"You'll make it." 

"I have confidence in your judgement." 

"That's a rough one, but I'm sure you'll work it out." 

"You'll figure it out."

Phrases That Focus on Contributions, Assets, and Appreciation:

"Thanks, that helped a lot."

"It was really thoughtful of you to _________."

"Thanks, I really appreciate _________ because it makes my job easier."

"I need your help on __________."

"I really enjoyed today. Thanks."

"You have a lot of skill in this area."

Phrases That Recognize Effort and Improvement:

"It looks as if you worked really hard on that."

"You must have spent a lot of time- thinking that through."

"I see that you are moving along."

"Look at the progress you have made." (Be specific and show the progress.)

"You are improving in ___________." (Be specific.)

"You may not feel that you have reached your goal, but look how far you've come."
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A Word of Caution:

Encouraging words can become discouraging if motivated by a desire to establish "good" behavior

permanently or if accompanied by an "I-told-you-so" attitude. Avoid giving with one hand and taking away with the other; that is, avoid qualifying or moralizing comments.

For example:

..."It looks as if you really worked hard on that, so why not do that all the time? 

... It's about time.

... See what you can do when you try?"

In summary, encouragement is:

· Valuing and accepting people as they are (not putting conditions on acceptance)

· Pointing out the positive aspects of behavior

· Showing faith in people so that they may believe in themselves

· Recognizing effort and improvement rather than requiring achievement

· Showing appreciation for contribution
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FOUR PROFILES OF ESL STUDENTS

José

José has been in the U. S. for ten years. He is a field worker and has legal immigrant status here. Coming from a poor family he did not have the opportunity to attend school in Mexico and is not literate in Spanish. His children have been learning English in school, but only Spanish is spoken in their home. José does not use English at work but knows enough spoken English to perform basic survival tasks in the English-speaking community where he lives.

Kim

Kim is a 47 year-old Korean woman. She is married with two children in high school. Kim studied English for 6 months when she came to the U. S. at the age of 20. Kim has her own business: a travel agency. All of her customers are Korean so she doesn't need a lot of English on the job, yet she does talk with Americans over the phone. The writing she does at work is minimal. Kim is a citizen of the U. S. She was able to pass the oral exam for citizenship by memorizing the answers to all of the possible questions.

Magdalena

Maggie is from Romania. She came here as a refugee two years ago. Since that time she has not studied English because she has two children, ages 2 and 4, to take care of at home. She graduated from college in Romania and was a science teacher before leaving. She studied English in school and is able to read and write English well but is very self-conscious when it comes to speaking. She doesn't understand the American slang she hears when she goes shopping and has no American friends.

Lee

Lee is from Cambodia He is 20 years old and single. He came to the U. S. just two months ago after spending 6 months in a refugee camp where he learned basic English. He learned how to write the alphabet, and personal information such as his name, national origin, and birthdate. Because of the war in Cambodia he attended school for only two years. Lee has already gotten a dishwasher job in a Chinese restaurant for which he needs no English. Lee is an ambitious young man who sees the U.S. as the land of opportunity.
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David is 35 years old, married, with one child. He works at a foundry, and says he had four years of schooling in Georgia He is eager but shy and gentle, polite and cooperative.

Initial assessments showed that he could not read one word, and that he did not know the names or sounds of any letters. His listening comprehension is much higher. What steps would you take to plan the instructional strategy?


Ellen is 33 years old and single. She completed the fifth grade. She is unemployed because she takes care of her invalid mother at home and is on welfare. She hopes someday to get a job. She is intelligent, warm, motivated, and has much potential.

Initial assessment showed the following results:

She had no problems with common sight words but had trouble with words such as distance and guilty. She knew the names and sounds of all consonants. She had a little difficulty with short vowel patterns and ending consonants.

This woman is not a total non-reader. She can read quite a bit and has many of the basic skills. Yet, because of her commitment to caring for an invalid mother, she cannot go to adult education classes to better herself. She has a great desire to improve herself and seems to have much potential. She expressed interest in writing letters but is concerned about her poor spelling. She would like to be ready when the time comes that she must get a job. You can help her prepare for the future.

If Ellen were assigned to you, what steps would you take to plan the instructional strategy?

Adapted from: TUTOR, Literacy Volunteers of America, 1987.
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Patricia is 24 years old and single. She is unemployed and is enrolled in Adult Basic Education (ABE). She will continue in ABE, but needs additional tutorial help, as she has had no previous schooling. She wants to get a job, get a driver's license, and read her schoolwork. She is most cooperative, eager, and intelligent, but lacks confidence.

Initial assessment showed that she could read only short words such as a, in. see, and too. She knew all of the consonant names but did not know the sound of k, x, or y. Oral reading skill was very low, but her comprehension level was considerably higher.

If Patricia were assigned to you, what steps would you take to plan the instructional strategy?


Vincent is 29 years old, married, with three children. He works at a local industrial plant that manufactures typewriters. He went to school for eight years in a small town in New York. He was offered a better job but could not accept it because his reading was at such a low level. He particularly wants to read the newspaper. He is very enthusiastic and intelligent, is self-confident and cooperative. He desperately wants to learn and needs help.

Initial assessment showed that he could read all the most common sight words such as the and see, but had trouble with words such as would and walk.

He knew the names of all the letters, could write the individual letters, recognize and hear initial sounds, but he had trouble with ending consonant sounds and with vowel sounds. He understood the word pattern concept.

If Vincent were assigned to you, what steps would you take to plan the instructional strategy?

Adapted from: TUTOR, Literacy Volunteers of America, 1987.
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THE LANGUAGE EXPERIENCE STORY





IDEAS TO GET EXPERIENCE STORIES





LANGUAGE EXPERIENCE ACTIVITIES





BEFORE DANNY





Before Danny, I didn’t wake up at 4 o’clock in the morning.  We didn’t have toys all over the place.  We didn’t worry about babysitters.  We just went out any time we wanted.





LANGUAGE EXPERIENCE ACTIVITIES





LANGUAGE EXPERIENCE ACTIVITIES





bed





to





Go





LESSON PLAN CHECKLIST





LESSON TIME FRAME





LESSON PLAN TIME FRAME





TIPS, TECHNIQUES AND MATERIALS





This is a sample of a lesson plan form.


Use local forms whenever applicable.





CASE HISTORY #1 – DAVID S.





CASE HISTORY #2 – ELLEN N.





CASE HISTORY #3 – PATRICIA A.





CASE HISTORY #4 – VINCENT M.








