Getting To Know 

The Learner Sessions

· The Adult Learner

· Cultural Differences

· Learning Styles/Teaching Styles

· Assessment and Goal Setting

The Adult Learner

· Tutors will discuss 

      characteristics of adult 

      learners as they differ from 

      child learners.

· Tutors will discuss the 

      feelings that students have 

      when they come to the 

      tutoring session.
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The Adult Learner








Supplement

PROFIT SHARING
“When two merchants exchange their 

products each one gives up part of his 

possessions,

But when students exchange knowledge, 

each keeps his own and acquires the 

other’s.

Can there be a better bargain than this?”

Author Unknown
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Handout 1.1


1. Adults are more realistic.  They have lived long and have a different perspective of life.  They see life as a

    set of realities.

2. Adults have had more experiences.  They have insights and see relationships not discerned by children.

    They have a sense of what is likely to work and what is not—a sort of accumulated wisdom.

3. Adults have needs which are more concrete and immediate than those of children.  They like to see theory

    applied to practical problems.

4. Adults are not a captive audience.  They attend voluntarily and if interest is lacking, they are inclined to

   stop attending.

5. Adults are used to being treated as mature persons and resent having teachers talk down to them.

6. Adults enjoy having their talents and information made use of in a teaching situation.

7. Adult groups are likely to be more heterogeneous than youth groups.  Differences increase with age and

   mobility.  Therefore, adults come from a wider variety of backgrounds and intelligence levels than youth.

8. Adults through their fifties, and sometimes well beyond that, can learn as well as youths, although because

    of a slowing up of physical equipment they may not perform some school tasks as rapidly as children.

9. Adults are sometimes fatigued when they attend classes.  They appreciate any teaching devices that add

    interest and a sense of liveliness: variety of method, audio-visual aids, change of pace and a sense of

    humor.

10. Adults attend classes often with a mixed set of motives – educational, social, recreational, and sometimes

     out of a sense of duty.

Adapted from: “A Guide for Teachers and Teacher Trainers”, (NAPCAE, 1966).  Robert L. Derbyshire, Consultant
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Handout 1.2


1. Your student may have mixed feelings about coming for instruction and will need your constant

    reassurance and encouragement.  Have absolute confidence in his ability to learn.

2. Sit at the right side of the student so you can work with him – not across from him so that you

    teach at him.

3. As your student gets to know and trust you, he will tell you more and more about himself.  Show

    interest in him.  Gather knowledge that will help you relate the instruction to his life.  Respect his

    confidences.  Harm can be done by casual talk or gossip.

4. Praise the student frequently, but only for genuine success.  Indiscriminate praise is not helpful.  He will know if you are genuine.

5. Be sure  to give clear directions.  Do not talk above the student’s head; do not talk down.  Assume

    that if the student does not understand, there is something wrong with your techniques or your

    explanation, not with the student.

6. It is your responsibility to plan carefully for the lesson, and at the same time to be flexible, taking

    your cues on content from the student.  Build on your student’s strengths and interests.

7. Plan for the student to make some progress each day, and to know his successes.  Without some

    planning, failures and frustrations result.

8. Don’t overwhelm the student.  He must leave every lesson with a sense of enjoyment and

    achievement.

9. Be patient.  Progress may sometimes be very slow.  Don’t think that you will be able to teach

    overnight what your student has been unable to learn for a number of years.
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Handout 1.3


1. Youw xeulene may have mixel feelings aboue coming fow ixewuceion anl will neel youw

    conxeane weassuwance anl encouwagemene.  Have abxoluee confilence in hix abiliey eo leawn.

2. Xie nexe eo ehe xeulene xo you can wowk wieh him – noe acwoxx fwom him xo ehae you eeach

    ae him.

3. Ax youw xeulene geex eo know anl ewuxe you, he will eell you mowe anl mowe aboue himxelf. 

    Xhow ineewexe in him.  Gaehew knowlelge ehae will help you welaee ehe inxewuceion eo hix

    life.  Wexpece hix confilencex.  Hawm can be lone by caxual ealk ow goxxip.

4. Pwaixe ehe xeulene gwequenely, bue only fow genuine xuccixx.  Inlixcwiminaee pwaixe ix noe

    helpful.  He will know if you awe genuine.

5. Be xuwe eo give cleaw liweceionx.  Lo noe ealk abouve ehe xeulene’s heal; lo noe ealk lown. 

    Assume ehae if ehe xeulene loex noe unlewxeanl, ehewe ix xomeehing wwong wieh youw

    eechniquix ow youw explanaeion, noe wieh ehe xeulene.

6. Ie ix youw wexponxibiliey eo plan cawefully fow ehe lexxon, anl ae ehe xame eime eo be flexible,

    eaking youw cuex on coneene fwom ehe xeulene.  Buill on youw xeulene’x xewengehx anl

    ineewexex.

7.Plan fow ehe xeulene eo make xome pwogwexx each lay, anl eo know hix xuccexxex.  Wiehoue

    xome planning, failuwex anl fwuxewaeionx wexule.

8. Lon’e ovewwhelm ehe xeulene.  He muxe leve evewy lexxon wieh a xenxe of enjoymene anl

    achievemene.

9. Be paeiene.  Pwogwexx may xomeeimex be vewy xlow.  Lon’e ehink ehae you wil be able eo

    eeach ovewnighe whae youw xeulene hax been unable eo leawn fow a numbew of yeawx.
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Handout 1.4


Student Profiles



The Task:

Choose one of the above situations and do the following:

1. List five ways this person’s learning needs will differ from a child learner.

2. Write four sentences describing feelings this person may bring to the tutoring situation.
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The Adult Learner









Supplement
CHARACTERISTICS OF ADULT LEARNERS
HOW THE TUTOR CAN HELP

Adults are used to making decisions.


Involve the learner in setting goals.


Offer choices of activities and materials.


Ask the learner to evaluate the lessons.


Respect the learner’s priorities and opinions.

Adults are busy people.


Develop lesson plans that address priority needs.


Use the tutoring time carefully.


Be flexible in assigning homework.


Help the learner schedule homework time.

Adults have to deal with emergencies and unexpected situations.


Make an agreement to call if either you or the learner cannot make it to a session.


Have alternative activities ready in case the learner did not have time to prepare.

Adults have accumulated a foundation of life experiences and knowledge.


Build self-esteem by emphasizing how much the learner already knows or can do.


Be open to what the learner can teach you.


Design instructional activities around the learner’s work, community.


Connect learning to participant’s experience/knowledge base.

Adults are relevancy oriented.


Let learners choose materials/topics that reflect their own interests.


Discuss how the objectives of the lesson will be of value to them.


Provide an opportunity for the learner to apply each newly acquired skill as quickly as possible.

Adults have barriers against participating in learning.


Lack of time, money, confidence, child care, and transportation are some of the barriers learners must balance against the demands of learning.  The participant must be motivated enough to want to learn in order to decrease these barriers.  Help keep the learner motivated by providing opportunities to experience success in each session.  Provide them with information on their progress.

All learners have a preferred learning style.


Learn what your preferred learning style is so as not to teach only in that style.


Learn how your student learns best.


Use a multisensory approach to ensure you are providing opportunities for the learner to use


the sense that works best for him/her.


Use a multisensory approach to ensure retention of information.

All learners need respect.


Treat participants as equals in experience and knowledge.


Emphasize the skills and strengths the learner already has.


Use materials that contain the printed form of adult language.

Sources: “Principles of Adult Learning,” by Stephen Lieb, VISION Magazine, 1991.


How to Teach Adults, by William A. Draves, The Learning Resources Network, 1984.


Teaching Adults: A Literacy Resource Book, developed by Laubach Literacy Action, New


Readers Press Publisher.
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The Adult Learner









Supplement

DEBILITATING HELP

(“Enabling” Actions)

Thinking for

Speaking for

Protecting

Solving for

Overlooking

Avoiding

Minimizing

Deflecting

Excusing

Inconsistency

Assigning meaningless tasks

Simplistic Analysis

Choosing for

Telling

TRUE HELP

(“Facilitating” Actions)

Creating “bite-size” learning tasks

Asking questions

Setting clear limits

Displaying patience

Discussing

Providing timely responses

Training/Coaching

Confronting issues

Reviewing expectations

Being consistent

Making tasks relevant to life

Putting things in larger perspective

Soliciting options/structuring

Asking

Payne and Associates - 1995

Cultural Differences

· Tutors will discuss the 

      meaning of culture and 

      become aware of the 

      differences between surface 

      and deep culture.

· Tutors will learn the 

      phenomenon of culture s

      hock and how to help their 

      students deal with it.

· Tutors will become aware of 

      the different categories of 

      nonverbal behavior and be 

      given specific examples of 

      cultural differences in these 

      areas.

· Tutors will learn to be non-

      evaluative when encountering 

      behavior that is different 

      from their own.
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Handout 2.1


Cultural values and beliefs lie so deep in any culture that they are never questioned, stated or defended.  They are simply taken as “givens” and it is assumed that all cultures accept these same values and beliefs as true.  However, every culture does not accept the same values and beliefs that we do.  When we learn about our own cultural orientation, it gives us a frame of reference from which to view all other cultures.

The following list includes the most common values and beliefs of Americans:

PERSONAL CONTROL Americans believe we have personal 

control of our environment and that fate plays no role.

EQUALITY Americans view others as being equal to themselves.

INDIVIDUALISM Americans believe everyone is an individual 

and is different from everyone else.
SELF HELP If an American has a problem, he/she looks for help 

to solve it.

COMPETITION Americans are very competitive.

INFORMALITY Americans tend to be very informal.  We 

address people by their first name.

DIRECTNESS AND OPENNESS Americans value people saying what 

they mean and not “beating around the bush.”

MATERIALISM Americans believe in “keeping up with the Joneses.”

Training Effective Literacy Tutors






       State of Oregon

Page 10


Handout 2.2


Partner A begins reading here:
Culture shock occurs when an individual is exposed to a different environment for a sustained period of time.  This may occur when someone moves to a different country or to an area within their own country (from a country town to a large city).  It may also occur when someone has a severe transition in life, such as going away to college, getting married or divorced, or starting a new job.

Everyone who goes through such a change in his life may to some degree, experience culture shock.  Some people experience a mild form of culture shock, while others experience extreme forms.

There are four main stages of culture shock:

Stage 1 – Culture Surprise/Honeymoon Stage

The new culture seems fresh, different and exciting.  You may hear: “Wow, isn’t this wonderful?” ... “Look at the cars they drive.” ... “The toilets are different.” ... “The food is so strange.”  Some people call this culture shock, but actually this is not.  This new experience can make a person feel tired and can lead to real culture shock which begins at about three months into the experience.

Stage 2 – Anxiety/Depression Stage
The newness and excitement wear off.  The person feels the cultural differences.  Simple parts of daily life become very difficult.  You may hear: “Aren’t these Americans weird?” ... “I’m so tired of using English.” ... “Why do they do things like that?” ... “Who am I?” ... “What am I doing here?”

Physical symptoms include: fatigue, insomnia, overeating, not eating, stomach aches, headaches, crying easily and spells of anger.  The psychological symptoms include: becoming quiet, sad, angry, afraid, defensive about one’s native culture, paranoid/distrustful, homesick, excessive cleanliness, and hatred for the new culture.

Partner A stops reading here.
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Handout 2.2A


Partner B begins reading here:
There are ways to feel better during this stage.  One can listen to music from one’s country or culture, visit friends (especially friends from one’s own country or culture), call home, write home, look at family pictures, make food from one’s culture, talk with someone who speaks one’s native language, watch TV, go shopping, avoid stressful situations, and exercise to relieve anxiety.  One of the best remedies is to understand that culture shock is a normal experience; everyone who lives in another culture goes through it to some degree.

Stage 3 – Understanding and Acceptance Begins
During this stage, one’s sense of humor returns and hatred of the new culture ends as one decides that it is O.K. to live in it even if there are values, beliefs or behavior she/he doesn’t agree with.  You might hear: “It’s not so bad here after all.” ... “I think I can make it.”

Stage 4 – The Bicultural Stage

This stage takes many years to occur and for some people it never happens.  When a person is truly bicultural, she/he can live comfortably in either culture.  They understand both cultures and choose the best elements from their own culture while incorporating new beliefs, values and behaviors.  This stage is easiest for the children of immigrants and refugees.

Types of Culture Shock
The way each person experiences culture shock is different.  How you experience culture shock also depends on whether you are a visitor to another culture and plan to go home or whether you are a refugee/immigrant and must live in the new culture for the rest of your life.

Partner B stops reading here.
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Handout 2.3


The adage “you cannot not communicate” becomes apparent when nonverbal behavior is studied.  A great deal of our communicative behavior is out-of-awareness.  By bringing behavior to the conscious level, we can better understand the impact nonverbal behavior has in a cross cultural context.

Nonverbal behavior is learned, yet it feels normal or natural within our own cultural boundaries.  As soon as we are in an intercultural context, our normal behavior may seem abnormal and be misinterpreted.  We may misinterpret behavior as well, often without knowing it.

1.PARALANGUAGE Tone of voice; loudness; stress; patterns and speed of speech.  How you say something is communicated more than what you say.  The Chinese language tends to use very short, sharp words.  Therefore, when a Chinese student learns English, she/he may sound anxious or angry.  In another example, English tends to be spoken louder than Spanish.  Therefore, when Americans travel to Mexico and speak Spanish, the Mexicans may feel that Americans are shouting at them.

2.KINESICS or BODY LANGUAGE Pictures; posture; dress; facial expressions; etc.  In Japanese, the nonverbal behavior for listening to someone, but not necessarily understanding them is smiling and nodding.  Americans often interpret this behavior to mean that a Japanese student is understanding everything that the American is saying.  Another example is the gesture for “O.K.”  In the U.S. the hand symbol is a circle formed by the thumb and first finger.  In Japan, this means money.  In Brazil, it is an extremely obscene gesture.

3. OCCULISTICS or EYE LANGUAGE How much, how often and to whom do you give eye contact?  What is proper conversational pacing?  In most Asian cultures, to look at the floor and not give direct eye contact to someone shows respect.  This causes problems when, for example, an Asian who is talking to an American looks down to show respect.  The American thinks she/he is not being understood, that the student is shy, or not listening.

4. PROXEMICS or SPACE LANGUAGE Standing and sitting distance; line behavior, arrangement of furniture or work spaces.  Cultures have different standing distances.  Romanians and Italians tend to stand closer than Americans are used to.  Americans tend to stand at a distance of 36 inches from shoulder to shoulder.  If someone stands closer to them, they feel uncomfortable or feel that the person is making a sexual advance towards them.  If someone stands farther apart, however, Americans feel uncomfortable because the person has moved out of their conversational space.  They may think the person does not want to talk to them and is trying to get away. 

Continued...
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Handout 2.3A


5. HAPATICS or TOUCH LANGUAGE Who can touch whom?  Where?  In what circumstances?  American males and females tend to touch one another in pulic more than other cultures do.  Arabs feel that Americans are committing a sexual act in public when they kiss on the street.  In Latin cultures, men often embrace and kiss each other on the cheek upon meeting, even if they don’t know each other very well.  How would this be interpreted in the U.S.?  How would an American male feel if a stranger kissed him at the first meeting?

5. CHRONEMICS or TIME LANGUAGE Use of time (pacing) during conversation and the interpretation of the value of time.  Time is very important in American culture.  We have many idioms that relate to time: time is money, we’re wasting time, can you spare some time? ... In other cultures, time is not as important.  If an appointment is made for 2:00 in the U.S., at what point is a person considered late?  Five, fifteen or thirty minutes.  In Hispanic cultures, time is more loosely interpreted and arriving thirty minutes late after a scheduled appointment may not be considered late.
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Handout 2.4


When working with people from other cultures, we tend to interpret their behavior based on our own cultural standards.  Here are some common tutoring situations.  Try to look at each situation from two viewpoints, through your own culture and through the student’s culture.

1. Mary has been asked to tutor Sopha, a Cambodian woman, in her home.  Sopha has been in the U.S. for 5 years, has three small children, and speaks no English.  The tutoring coordinator gave Mary Sopha’s address.  At the appointed time, Mary goes to Sopha’s home and knocks on the door.  A small child answers the door.  Mary tells the child that she has come to tutor Sopha.  The child closes the door and does not return.  Mary knocks on the door and no one answers.  Mary finally leaves.

· How would most Americans interpret this situation?

· What are some alternate interpretations for this situation?

2. John has been assigned to tutor an Argentinean student named Jaime.  The session is to begin at 1:00 in the Learning Center at the college.  John arrives a few minutes early to get prepared for their first meeting.  By 1:10, Jaime has still not arrived.  Finally, at 1:20, Jaime shows up with another Spanish speaking friend.  Jaime continues to speak with his friend for 5 to 10 minutes before saying goodbye and finally greets John.  John is ready to get down to business and begin the tutoring session, but Jaime wants to talk about John’s family and his health.

· How would John feel in this situation?

· What is an alternate interpretation for this situation?

· How can John solve this problem?

3. Susan is going to tutor Akiko, a Japanese woman.  Akiko has studied English in her country for 10 years and has been attending ESL classes in the U.S. for six months.  Akiko’s instructor has told Susan that Akiko is in the highest level of ESL skills.  When Susan first meets Akiko, she introduces herself.  Akiko does not give Susan eye contact and simply nods.  Every time Susan asks Akiko a question, Akiko does not answer right away and Susan has to ask the question again.  Akiko never volunteers information.

· How would Susan feel in this situation?

· What is an alternative interpretation for this situation?
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Handout 2.4A


4. George, 72 years old and retired, has been assigned to tutor Pete, a 22-year-old construction worker.  Pete was a runaway at 15 and would like to manage a rock and roll band that some friends have formed.  George was excited and brought a lot of books that his son had used when he was learning to read.  Pete has not been making the kind of progress that George expected and he is beginning to get frustrated.  George wonders how Pete, barely able to read, can have such a good job and drive such a nice car.  It doesn’t seem fair; George has worked hard all his life and no one volunteered to help him.  Maybe Pete just isn’t trying very hard.  Maybe it just isn’t worth all the effort on George’s part.

· What are some of the reasons for George’s feeling as he does?

· What might be some alternate explanations for the way Pete is progressing?

· What can be done to improve the situation?

5. Linda is a 34-year-old woman working as an economics analyst for a large research firm and lives in a well-to-do part of town.  Maria is a 33-year-old woman on welfare.  She is glad to be tutored, because she wants to take an active role in doing something about the poor housing and living conditions in her neighborhood.  when they meet for tutoring sessions, Maria talks a lot about how unfair bureaucracies and institutions are to poor people.  She often brings flyers from the housing project and asks for help reading them.  Linda does not agree with Maria.  She considers bureaucracies and institutions important.  She is sorry that not everyone benefits from their services but believes that Maria would get along better if she would get on with improving her reading, writing and general background knowledge and quit all this harping on being poor.

· What is the problem?

· What are some of the causes of the problem?

· What can be done to improve the situation?
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Learning Styles/

Teaching Styles

· Tutors will be able to name and 

distinguish characteristics of three 

major learning styles and match a 

list of specific behaviors with 

the most appropriate style.

· Tutors will be able to adapt for 

each learning style, give some 

suggestions for modifying 

curriculum materials appropriate 

to the learning style.

· Tutors will be able to recognize and 

understand adult students with 

learning disabilities and apply 

strategies and 

accommodations to teach learning 

disabled students.
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Overhead/Handout 3.1
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Overhead/Handout 3.2
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Overhead/Handout 3.3
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Handout 3.4


Check the statements that most often describe your student.

____ 1. He is very attentive and requires a great deal of eye contact.

____ 2. He uses his imagination and can visualize well.

____ 3. He often stares at things.

____ 4. He loses concentration when you’ve been lecturing.

____ 5. He wants to study the pictures and diagrams in reading materials.

____ 6. He often says “I see...” to indicate understanding.

____ 7. He does not like to do business or have lengthy conversations on the phone.

____ 8. He enjoys audio taped lessons.

____ 9. He is not distracted by, and likes, background music when reading or studying.

____ 10. He sometimes hums or talks to himself while working?

____ 11. He needs instructions repeated in order to remember?

____ 12. He has good recall of verbal directions/can repeat verbatim?

____ 13. He indicates understanding by saying, “I hear you” or “It sounds to me like”?

____ 14. He likes to carry on long conversations?

____ 15. He likes to take notes, learns well by tracing words and letters, likes puzzles and other hands-on

              materials?

____ 16. He enjoys handiwork (i.e. painting, knitting, drawing, etc.)?

____ 17. He fidgets, taps his foot, drums his fingers, doodles or plays with rubber bands, paper clips, etc.?

____ 18. He does not want to sit and listen or watch; he does want to be physically involved and often gets up and moves around?

____ 19. He uses hands and motions while talking?

____ 20. He physically moves to rhythm and music?

____ 21. He needs to touch, move, feel objects, often moves finger along line while reading?
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Handout 3.4A


HOW TO SCORE THE RESULTS OF THE LEARNING STYLES CHECKLIST:

· More responses between 1 and 7 show a preference for a Visual learning style.

· More responses between 8 and 14 show a preference for an Auditory learning style.

· More responses between 15 and 21 show a preference for a Tactile/Kinesthetic learning style.
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Handout 3.5

Name_________________________________________________________________Date____________

LEARNING STYLES PREFERENCE CHECKLIST

How do you learn best?  Similar to fingerprints, each person’s learning style is different.  Read each sentence carefully and consider whether it applies to you.  On the line, write a 3 if it often applies, 2 if it sometimes applies, and a 1 if it  never, or almost never applies.


PREFERRED STYLE #1
____1. I enjoy doodling and even my notes have lots of pictures, arrows, etc. in them.

____ 2. I remember something better if  I write it down.

____ 3. When trying to remember a  telephone number, or something new like that, it helps me to get a picture of it in my head.

____ 4. When taking a test, I can “see” the textbook page and the correct answer on it.

____ 5. Unless I write down directions, I am likely to get lost.

____ 6. It helps me to LOOK at a person speaking; it keeps me focused.

____ 7. I can clearly picture things in my head.

____ 8. It’s hard for me to understand what a person is saying when there is background noise.

____ 9. It’s difficult for me to understand a joke when I hear it.

____ 10. It’s easier for me to get work done in a quiet place.

Style #1 Total: __________ Points

PREFERRED STYLE #2
____ 1. When reading, I listen to the words in my head or read aloud.

____ 2. To memorize something it helps me to say it over and over to myself.

____ 3. I need to discuss things to understand them.

____ 4. I don’t need to take notes in class.

____ 5. I remember what people have said better than what they were wearing.

____ 6. I like to record things and listen to the tapes.

____ 7. I’d rather hear a lecture on something rather than have to read it in a textbook.

____ 8. I can easily follow a speaker even though my head is down on the desk or I’m staring out the window.

____ 9. I talk to myself when I’m problem solving or writing.

____ 10. I prefer to have someone tell me how to do something rather than have to read the directions myself.

Style #2 Total: ___________ Points
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Handout 3.5A


PREFERRED STYLE #3
____ 1. I don’t like to read or listen to direction; I’d rather just start doing.

____ 2. I learn best when I am shown how to do something and then have the opportunity to do it.

____ 3. I can study better when music is playing.

____ 4. I solve problems more often with a trial-and-error, than a step-by-step approach.

____ 5. My desk and/or workspace looks disorganized.

____ 6. I need frequent breaks while studying.

____ 7. I take notes but never go back and read them.

____ 8. I do not become easily lost, even in strange surroundings.

____ 9. I think better when I have the freedom to move around; studying at a desk is not for me.

____ 10. When I can’t think of a specific word, I’ll use my hand a lot and call something a “what-cha-ma-call-it” or a “thing-a-ma-jig.”

Style #3 Total: ___________ Points
(From: Lynn O’Brien, Specific Diagnostics, Inc., Rockville, MD 1985)


WHAT IS YOUR LEARNING STYLE?
Fill in the graph to match your total points for each style.  For example, if you have 23 points for Style #1, draw a line across the first column (Style #1 Visual) between 20 and 25 and color in the area below the line.  Do the same for the other two styles.

What does your graph show about your learning style?
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Style #1


Style #2 


Style #3



Tactile



Auditory


Kinesthetic/Tactile
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Handout 3.6


The following is a summary of a number of studies done on the effects of different teaching modes and techniques on the retention of information by mature students.

Learners were found to have the ability to retain

10% of what they read

20% of what they heard

30% of what they saw

50% of what they saw and heard

70% of what they heard themselves say as they talked

90% of what they heard themselves say as they were doing a thing

Methods of instruction and the ability to recall

Method

Telling about only

Showing only

Telling and Showing

Recall in 3 hours

70%

22%

85%

Recall in 3 days

10%

20%

65%

Senses through which we learn basic knowledge

83% Seeing

11% Hearing

3.5% Touching

1.5% Smelling

1 % Tasting

From: Socony-Vacuum Oil Co. U.S. Dept. of HEW 1976; Summarized by Dr. Michael Colbert Oregon State University
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Handout 3.7


Broadly defined, the term learning disability has been used to describe a variety of problems in acquiring, storing, and/or retrieving information.  People with learning disabilities have difficulty taking information in through senses and processing the information with accuracy to the brain.  The information becomes scrambled; like a short circuit, a distorted radio signal, or a fuzzy television picture.

Learning disabilities occur regardless of race, culture or class.  People with learning disabilities possess average or above average intelligence levels; however, the disability is often confused with other difficulties including slow learning, retardation, emotional and/or behavioral disturbance.

Neurologically-based nervous system disorders, learning disabilities are not the result of visual, hearing, and/or physical disabilities, mental retardation, emotional disturbance, acquired brain injury, ineffective instruction or lack of motivation to learn, environmental stresses, cultural diversity, and/or socioeconomic conditions.  Learning disabilities can be genetic or acquired and may accompany other disabilities such as defects in sight and hearing.  They may also be the result of birth trauma, fetal alcohol syndrome/effect and long-term chemical dependence.

The inaccurate sensory transmissions to the brain may at times lead to poor academic work, behavior problems, and/or emotional instability.  The most common manifestations occur iin the academic areas of reading, writing, and/or arithmetic, subsequently affecting a broad range of basic skills and functions.  Faced with the frustration of repeated failure, the person with a liearning disability may become disruptive or complacent in school, and give up trying to learn.

This condition is the most neglected, most misunderstood disability due to its hidden nature – and there is no cure.  However, with appropriate accommodations and strategies, the person with learning disabilities can learn to take advantage of strengths and minimize weaknesses, thus enhancing the potential of success in education, training, and employment situations.

Recent research suggests 30-35 percent of those requesting basic skills, adult education, training and employment placement services have learning disabilities – many undiagnosed.  Additionally, approximately 14 percent of those presently in the workplace haave learning disabilities.

Without reasonable accommodations, the person with a learning disability is presented with innumerable barriers.  The inability to be productive results many times in gravitation to a lower living standard.  Without appropriate education and training there are few employment opportunities which allow advancement.

Courtesy Payne & Associates
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Handout 3.8


ATTENTION

· Easily distracted

· Blurts out answers

· Doesn’t listen well

· Trouble staying on task

· Incomplete assignments

· Talks excessively or rambles

· Problems working alone

· Unorganized

· Extreme restlessness

· Highly impulsive

· Short attention span

REASONING & PROCESSING

· Deficient decision making skills

· Frequent errors – verbal and written

· Cannot recognize mistakes

· Trouble transitioning information

· Delayed verbal responses

· Tasks take longer

· Problems adjusting to change

· Poor time manager

· Difficulty with abstractions

· Cannot see the whole

· Needs concrete demonstrations

· Requires extra practice

· Trouble following oral information

· Trouble processing written information

· Difficulty with maps and graphs

· Extremely early or late

· Complains of getting lost easily

MEMORY

· Difficulty synthesizing discussion

· Long-term retention difficulty

· Trouble remembering information presented orally or read

· Trouble with multiple directions

· Difficulty retaining recently taught material

· Problems recalling simple instructions

COMMUNICATION

· Omits or uses words inappropriately

· Sentences are short & simple

· Trouble expressing thoughts concisely or logically

· Frequently misunderstands

· Trouble retrieving known words

Training Effective Literacy Tutors 






       State of Oregon

Page 31


Handout 3.8A


READING

· Trouble reading aloud or silently

· Trouble reading want ads, signs or forms

· Skips lines, words, letters & numbers

· Poor comprehension

· Reverses letters, words or phrases

· Complains of blurring or tired eyes

WRITING & SPELLING 

· Difficulty copying 

· Problems writing legibly

· Demonstrates simplistic writing patterns rather than complete sentences or paragraphs

· Poor spelling skills, especially with vowels

· Trouble expressing thoughts in writing

· Trouble filling out applications/forms/workbooks/test answer sheets

SELF-CONCEPT

· Resistant to attempting new/difficult tasks

· Low self-esteem

· Can’t describe successes

· Indifferent or self-defeating attitude

· Appears to lack motivation

HIGHER ORDER COGNITIVE SKILLS

· Problems self-managing, organizing and prioritizing

· Problems identifying the next step

· Inconsistent performance and transition

· Trouble with associations (cause/effect)

· Difficulty solving problems

· Difficulty with problems

· Difficulty with abstractions

· Jumps from one subject/idea to another

MATHEMATICAL CALCULATION & APPLICATION

· Difficulty managing money or balancing checkbook

· Does not do written calculations

· Does not do simple mental calculations

· Does not count money or make change
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Handout 3.8B


COORDINATION & MOTOR FUNCTIONS

· Clumsy or accident prone

· Poor handwriting (letter formation inconsistent)

· Confuses right & left

· Slow reaction time

· Limited endurance

· Trouble manipulating keyboard

SOCIAL COMPETENCE & EMOTIONAL MATURITY

· Trouble responding to nonverbal cues

· Complains about new tasks

· Ineffective eye contact

· Overtly aggressive or assertive

· Excessively shy and withdrawn

· Has few friends

· Lacks awareness of consequences

· Problems accepting criticism or asking for help

· Low self-confidence

· Misunderstands figurative language

· Excessive or inappropriate language

· Shares intimate information inappropriately

· Withdrawn, yet does not work well in isolation

Adapted from Payne & Associates
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Handout 3.9


FOR ALL STUDENTS

1. Find out what the student can do and capitalize on his abilities.

2. Be consistent and uniform in your directions and use a checklist which will ensure steps are completed and

    offer encouragement.

3. Respond to the student as quickly as possible, correct immediately, and analyze mistakes.

4. Use organizational aids such as three-ring binders, calendars, schedules, etc.

5. Remember that students with Learning Disabilities are eligible for Readings for the Blind.  Meanwhile,

    those with auditory and visual disabilities can use tapes of your readings and commercial study tapes and

    stories.

6. Use all kinds of aids in assisting the adult student to learn and retain, such as vocabulary cards, word and

    number games, crossword puzzles, maps, tapping out syllables, color-coded grammar and math parts,

    scissors to cut and paste sentences to make paragraphs or cut apart words to make new sentences.

7. Try a new technique every three or four weeks.  Students will learn which techniques work best and will

    adopt the methods for lifelong learning.

8. Students need clear rationales for each learning activity and to know how each activity connects to the

    other and the chosen goal.

9. Actively engage the student in all phases of the learning process.  Be a catalyst or coach, rather than a

    teacher or lecturer.

10. Help the student to pin-point his problem and discuss plans for solving it or circumventing it.  Even a vast,

      complicated problem can be divided into sequential, small tasks, and clues can be developed so that the

      student can follow a sequential order to come to a conclusion.

11. Do not assume learning until the student has used the new information successfully over a period of time

      and in several ways.

12. In all tasks use a multi-sensory approach so weaker senses and skills are developed.

13. Employ computer programs and word processing regularly as an adjunct to tutoring.

14. Select articles, stories, and other materials that have a positive outcome.

15. Clarify directions before beginning an activity.  Work on an example together, or display a complete

      project.  Encourage questions.

16. Slow down.  Reduce stress by setting a slower pace.  Give the student extra time to reply to questions.

17. Help the student be organized by making a schedule of class and home study times and placing it in the

      front of his/her three-ring binder where all class papers will be kept. 
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Supplement

Teaching Tips: Meeting the Needs of Adults with Learning Disabilities:
Instructional Strategies

Setting the Stage

Provide structure and orderliness.  Help the learner identify organizational patterns.

Begin class with a review of previous lesson; preview material to be covered in current lesson; and summarize material just presented prior to moving on to another topic.

Provide specific, concrete and understandable directions.

Plan instruction prior to each lesson.

Present directions both orally and in writing; tape record or videotape instructions when feasible.

Present a variety of short assignments.

Print lengthy or complicated directions on individual 3x5 cards with step-by-step instructions.

Sequencing & Organizing Information

After providing an overview of the purpose and goal of a learning activity, break down tasks into small increments of learning and teach the student in a paced, sequential manner.

Make sure the student has acquired one skill before presenting the next skill in the sequence of learning tasks.

Make clear transitions from one topic or task to another.

Adapted from materials produced by Anderson, Hatzes, McGuire UCONN 1994 for the Learning Disabilities Center at the University of Georgia.
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Presenting Material
Provide alternative structures (e.g., a learning lab) and schedules that provide sufficient time for both instruction and practice.

Provide adequate instructional and practice time.  Students will not make significant progress unless adequate time for both instruction and practice is allotted.

Relate new material to everyday life situations whenever possible.

Personalize information.

Provide for concrete and experiential learning as well as abstract and reflective learning.

Become more aware of your pacing and style as an instructor.

Provide handouts/worksheets that are well-spaced and printed or typed in black ink.

Use as many modalities (sight, hearing, speaking, touch) as possible when presenting material.  Making information available through different senses helps students to be active learners and to use their strongest channels to get information.

Use a variety of instructional materials and techniques, based on learner needs.

Use multisensory strategies to reach students with varied learning styles.

Provide opportunities for touching and handling materials that relate to ideas presented.

Help students to visualize material.  The more students can visualize and hear what is presented, the better the material will be understood.  Visual aids can include:


(overhead projectors


(films


(flip charts


(slide projectors


(chalkboards


(computer graphics


(illustrations

Adapted from materials produced by Anderson, Hatzes, McGuire UCONN 1994 for the Learning Disabilities Center at the University of Georgia. 

Page 37


Learning Styles Teaching Styles








Supplement

Learning Strategies
Teach students HOW to learn.  Learning how to learn may be more valuable than what they learn.

Teach such transferable learning strategies as listening, paraphrasing, SQ3R (Survey, Question, Read, Recite, Review), error monitoring, note taking methods, memory strategies, sentence combining paragraph organizing, etc.

Engage students in learning processes not must content.  For example, help them to see that the message in their writing is important and valuable.  As they become invested in refining the clarity of their message, their writing skills (e.g., spelling, punctuation, organization) will improve because the writing process has meaning for them.

Provide adults with problem-solving strategies to increase task performance:

    
(listening

(questioning

(attending skills (concentrating on the task)

(self-monitoring to pinpoint where there is a breakdown of understanding

Assist students to identify strategies that might be helpful in accommodating for their learning difficulties.

Teach strategies to enhance the storage of information:


categorizing (by function, alphabetically, size)


comparing new information with known information, and


organizing information by distinguishing what is important from what is less important

Teach strategies to enhance memory:


(visual imagery


(clustering or chunking information into units


(color coding


(mapping


(verbally rehearsing information

Teach strategies to aid in the retrieval of information:


(association


(mnemonics


(imagery


(setting ideas to music/rapping

When having students proofread materials copied from a book or the chalkboard, have them proofread letters word for word backward (also works with math).

Provide opportunities for students to practice skills in multiple settings with a variety of materials, since many adults with learning disabilities lack the ability to quickly generalize skills learned.

Adapted from materials produced by Anderson, Hatzes, McGuire/UCONN/1994 for the Learning Disabilities Center at the University of Georgia. 
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Accommodations & Modifications

De-emphasize timed tests.  Provide additional time for task completion to alleviate pressure.

Teach compensatory techniques such as tape recording lectures, using a calculator, using a word processor, taking alternative test forms, using books on tape, and using computer-assisted instruction.

Adapt existing materials.  Students with learning disabilities need materials that appear “do-able.”  If a page is cluttered with extraneous material or irrelevant information, the student is often distracted from the main skill to be learned.  If a single page contains too much content or too many skills, students become discouraged and overwhelmed.

Allow and encourage students to write on every other line for writing assignments.

Provide students with lined or graph paper for math exams or assignments.

Allow students to write on the test as well as or instead of on an answer sheet.

Provide sufficient time for copying information from transparencies and the chalkboard.

Adapted from materials produced by Anderson, Hatzes, McGuire/UCONN/1994 for the Learning Disabilities Center at the University of Georgia.
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Assessments 

& Goal Setting

Tutors will learn how 

       assessments are conducted 

       by on-site personnel.

Tutors will learn how to use 

       various assessment tools to 

       determine student skills and 

       needs.

Tutors will understand the 

       process of goal setting.
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Handout 4.1


Benjamin Franklin on misspelled words:

“A person who only knows how to spell a word one way is very uncreative.”

In order to become a success in life you are going to have to believe it’s OK to make mistakes along the way.  No one can do everything perfectly the first try.

Think of how many times your kids fell down when they were learning how to walk.  You need to understand falling down is just part of learning.  You need to make it OK to “fall down” as you are learning to walk on the path to greater success.

Don’t be afraid to make mistakes.  That is how you learn things.

Did you know that the average millionaire in the United States has gone bankrupt 3.5 times?

Let’s look at some famous people who made a lot of mistakes on their way to the top:

ABRAHAM LINCOLN failed in business in 1831.  He was defeated for the legislature in 1832.  He failed in business again in 1833.  He was elected to the legislature in 1834.  His sweetheart died in 1835.  He had a nervous breakdown in 1836.  He was defeated for elector in 1840.  He was defeated for congress in 1843.  He was elected to congress in 1946.  He was defeated for the senate in 1858.  HE WAS ELECTED PRESIDENT OF THE UNITED STATES IN 1860.

THOMAS EDISON invented the electric light bulb, but as a small child, age 7, his teacher said he was too stupid to learn.  When Thomas Edison invented the light bulb he tried over 2000 experiments before he got it to work.  A young reporter asked him how it felt to fail so many times.  He said, “I never failed once.  I invented the light bulb.  It just happened to be a 2000 step process.”

WALT DISNEY went bankrupt 5 times before he successfully built Disneyland.  What if he had quit after the third time?  We would not have Disneyland, Mickey Mouse, and all those other great gifts he gave us.

ALBERT EINSTEIN is sometimes considered the smartest man that ever lived.  He was a great scientist who developed an important theory when he was 26.  And yet when he was a child, he did not learn to speak until he was 4 years old and he later flunked math in grade school.  

BABE RUTH is one of the all time greats in baseball.  He was the “Homerun King.”  And yet, in 1927, the year he hit his most homeruns, he also had his greatest number of strikeouts.  Babe struck out over 1330 times in his career.

RICHARD BACH wrote the book Jonathan Livingston Seagull, which sold over a million copies, was made into a movie, and made Richard Bach over a million dollars.  When Richard was trying to get someone to publish the book, he was turned down by 51 publishers.

So... as you can see, many famous and successful people had lots of failures on their way to becoming a success.  You just have to keep taking action.  NEVER GIVE UP!  If you keep at it long enough, one day you will reach your goals.
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Handout 4.2

Name _____________________________________________________ Date _______________________

STUDENT SURVEY

1. As you see it, how will improving your skills in reading, math and writing most benefit you?  List two or three reasons you have for wanting to improve your skills.

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

2. Put a check mark (() by any of the following statements that are true for you:

_____ I can read words, but I have trouble understanding what I read.

_____ I don’t enjoy reading and read very little on my own.

_____ I was given extra help in reading when I was in school (resource room).

_____ I have been told that I have a learning disability.

_____ I read a lot and enjoy it.

_____ I would probably read more if I were a better reader.












Would like


3. I like to read...


Often

Sometimes
Rarely

to read more

Newspapers



_____

_________
_____

__________

Magazines



_____

_________
_____

__________

Short stories/novels


_____

_________
_____

__________

Books to my children


_____

_________
_____

__________

Instructional/school books

_____

_________
_____

__________

Informational/self-help


_____

_________
_____

__________

Job related material


_____

_________
_____

__________

4. Put a check mark  (() by any of the following statements that are true for you:

_____ I did okay in math in school.  I just need to review the skills I’ve forgotten.

_____ Math has always been confusing to me.  I need lots of help with it.

_____ I enjoy math and am fairly good at it.

_____ I will need to use math skills in the occupation I would like.  If so, how?

5. Put a check mark (() by any of the following statements that are true for you:

_____ I enjoy writing letters to relatives or friends.


_____ It’s hard for me to put my thoughts in writing.

_____ I like to put my thoughts on paper, and at times I have kept a diary/journal.

_____ I will need to use writing skills in the occupation I would like.  If so, how?
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Handout 4.2A

STUDENT SURVEY (continued)

6. Do you have any sight or hearing problems that may affect your learning?  (Do you need glasses?)

________________________________________________________________________________________

7. What grade did you complete in school? _____________ What year? _____________

8. Have you taken any classes or training since you left school? ____ no ____ yes

    If yes, what classes and when? _____________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

9. If you have been employed, what type of work have you done? (most recent)

________________________________________________________________________________________

________________________________________________________________________________________

10. What hobbies or pastimes do you enjoy or what topics do you know a lot about?

________________________________________________________________________________________

________________________________________________________________________________________

11. Describe one way you will judge your success in this class?

________________________________________________________________________________________________________________________________________________________________________________

12. Describe what you see as possible barriers to your successful completion of this class.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

13. Complete this sentence: As a learner, I...

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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Handout 4.3

Name __________________________ Date _________________

INFORMAL STUDENT NEEDS ASSESSMENT

This tool is used to determine students’ areas of interest and life skill needs.  Discussion about the selections and ranking can provide the tutor with valuable information for determining possible contexts for teaching basic skills, as well as the specific life skill needs of students

What do you want from this class? (One or more answers may apply.)

____ improve basic skills

____ pass the GED Test

____ get a high school diploma

____ brush up for further schooling

____ prep for an occupational test

____ other: __________________________

For What purpose? (One or more answers may apply.)

____ I want it for me

____ I want to get a job

____ I need it to change jobs

____ An agency sent me

____ My employer recommended or required that   

         I go to school

Which of the following subjects would you like to study while in this class?

Banking Information

____ budgeting money

____ understanding credit & loans

____ using a checking account

____ using a savings account

Insurance Needs

____ life insurance

____ auto insurance

____ health insurance

____ home insurance

____ renter’s insurance

Housing Needs

____ renting

____ getting government assistance

____ buying a home

____ understanding renters’ rights

Shopping Wisely

____ using ads

____ recycling products

____ using recipes

____ finding the best buy

____ handling complaints

Occupational Knowledge

____ finding a job on my own

____ using an agency for assistance

____ filling out job applications

____ writing a resume

____ surviving an interview

____ keeping a job

____ planning or changing jobs

____ finding job training information
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Handout 4.3A

INFORMAL STUDENT NEEDS ASSESSMENT (continued)

Community Resources

____ emergency 911

____ crime prevention

____ legal aid

____ unemployment

____ Social Security

____ post office services

____ recreational services

____ family assistance

Government & Law

____ voting

____ income tax information

____ arrest & trial information

____ immigration rights

____ getting a driver’s license

____ legal rights in contracts

____ marriage & divorce information

____ wills

Health Care

____ family planning

____ child care

____ first aid and CPR

____ drug & alcohol information

____ nutrition

____ clinics and medical services

____ disease information

Transportation

____ reading bus schedules

____ reading road maps

Other:
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Handout 4.4

MATH LIFE-SKILL QUESTIONNAIRE

Here is a list of things you can do with math.  Check the areas you would like to study while in class.

____ Add dollars and cents

____ Estimate dollar total while shopping

____ Figure cost of a telephone call

____ Find unit prices to get the best buy

____ Figure total cost of buying on an installment plan

____ Find interest on saved or borrowed money

____ Figure credit card finance charges

____ Understand property tax

____ Find the time in different time zones

____ Read a thermometer

____ Figure amount of materials to buy for home improvement

____ Find car mileage

____ Read graphs

____ Find net pay after deductions

____ Find gross pay including overtime

____ Total hours on a timecard

____ Figure commission

____ Use a sales tax chart

____ Find dimensions from scale drawings

____ Compare cost of generic and brand-name medicines

____ Compare facts given as percents

____ Find batting averages and bowling handicaps

____ Make change

____ Figure total cost on a bill

____ Find sales tax

____ Set savings goals

____ Measure Fabric

____ Read a ruler

____ Save energy

____ Find annual car expense

____ Recognize misleading graphs

____ Find weekly pay

____ Read a paycheck stub

____ Compare fringe benefits

____ Total a restaurant check

____ Take the correct drug dosage

____ Prepare an income tax return
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Handout 4.5

Name ________________________________ Date _________________

WRITING SAMPLE

Below are listed three topics.  Circle one.  Write one paragraph (at least five related sentences) on the topic you select.  You will be evaluated on how well you communicate your ideas on paper.  Write on this form.


1. Describe the first thing that you learned to do.


2. Describe why you have returned to school and what you would like to learn while you are here.


3. Describe what kinds of things you do best.

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________
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Handout 4.6

MY PERSONAL SUCCESS SHEET

Write down three successes for each of the stages of your life – the first sixteen years, the next five years, and the rest of your life.

My first sixteen years (0-16)

1. ______________________________________________________________________________________

2. ______________________________________________________________________________________

3. ______________________________________________________________________________________

My next five years (16-21)

1. ______________________________________________________________________________________

2. ______________________________________________________________________________________
3. ______________________________________________________________________________________

My last years (21-now)

1. ______________________________________________________________________________________

2. ______________________________________________________________________________________

3. ______________________________________________________________________________________

Three successes I want to have in the next five years

1. ______________________________________________________________________________________

2. ______________________________________________________________________________________

3. ______________________________________________________________________________________
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GOAL SETTING CHECKLIST

NAME _______________________________________


STEP #1

THINGS I WANT TO ACCOMPLISH...

List things that you want to learn to do, or to do better.  List as many as you can.

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

STEP #2

MY GOAL...

Choose one goal to work toward.  Write it BIG.

_____________________________________

_____________________________________

STEP #3

WHY I WANT TO ACHIEVE THIS GOAL...

List as many reasons as you can.  This list will help you keep working toward your goal even if it gets hard.  READ IT OFTEN TO REMIND YOURSELF!

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

____________________________________________________________________________________________________________________________________________________

V Meneses 12/2/97  A.I.M. Supplement
STEP #4

STEPS I WILL TAKE...

This is what you will do to reach your goal.  List the steps in the order you plan to do them.

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

STEP #5

KEEP THIS IN MIND...

What do you want to remember if you feel like giving up?  KEEP GOING!

_____________________________________

_____________________________________

STEP #6

EVALUATE YOUR GOAL...

Keep in mind the GOAL that you have selected as you go through this checklist.

____ The goal is SELF-CHOSEN

____ The goal FITS you well; it allows you to

         combine your interests, personality,

         skills and values.

____ The goal EXCITES you!  You can’t wait 

         to get going on it!

____ The goal is DEFINITE and SPECIFIC;

         you know exactly what it is you’re

         aiming for.

____ The goal is MEASURABLE; you will be

         able to see and evaluate your progress.

____ The goal is REALISTIC; it’s

          challenging but still achievable.

____ The goal will be personally

         SATISFYING to reach.

STEP #7

I HAVE REACHED MY GOAL!  Do not forget to celebrate your accomplishments!!!

KEEP GOING!
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1. List what you need to do in the next seven days:

2. Give your activities a priority rating of “A,” “B,” or “C”

________________________________________________________________________________________

__________________________________________________________________________A____B____C__

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

ONE WEEK LATER

1. Did you accomplish all your “A” tasks?

________________________________________________________________________________________

2. Did the “C’s” you left uncompleted really need to be done?

________________________________________________________________________________________

3. Did you do “C’s” and leave “A’s” and “B’s” undone?

________________________________________________________________________________________

4. Did you work on your “A’s” first?  “B’s” second?  “C’s” third?

________________________________________________________________________________________

5. At the end of this week, how do you feel about what you have accomplished?

________________________________________________________________________________________

A list like this allows you to plan your time more effectively, achieve the things that are important to achieve at the time, and helps you avoid procrastination of an important, but perhaps unpleasant activity.
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INTRODUCTION TO THE...








PORTFOLIO







A showcase of student work, 






a place where many types of 






assignments can be collected.
Encourages reflection of learning and application skills

Documents learner progress

Reflects shared learning

Empowers students through self-assessment

Strengthens tutor and student relationship

B. Brookens/V. Meneses 4/95
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JOURNEY THROUGH A...





PORTFOLIO







Contents focus on:











(How students view themselves





(The learning process





(Growth over time
A table of contents

A letter from the student explaining each item

Notes from an interview – by the tutor or another student

Student Autobiography

Student completed checklists

Papers that show the student’s correction of errors or misconceptions

A story written by a student or tutor depicting a life experience

A description, by the tutor, of a student activity that displayed understanding

A problem made up by the student, with or without a solution

Draft, revision and final version of student’s work, can include writing, diagrams, graphs, charts or whatever is most appropriate

Tutor completed checklists

Artwork done by the student, such as string designs, scale drawings and maps

Excerpts from a daily journal

A report of each individual’s contribution to a group project

A survey of how adults use learned skills at work and in the home

A review of how learned skills are used in the newspaper

Work from another subject that relates to student interests

WHAT ELSE???

B. Brookens/V. Meneses 4/95
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HOW TO START THE...





PORTFOLIO






(Keep it simple at first





(Build it one step at a time





(Make it part of the daily routine, 





  not something extra to do
Before introducing the portfolio to your student:


1. Create your own portfolio


2. Determine your goals

How to introduce the portfolio to your student:


1. Define and model the portfolio for your student


2. Explain the benefits of creating a portfolio


3. Discuss ownership


4. Introduce the concept of self-evaluation


5. Discuss the variety of activities that can be included
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CHARACTERISTICS OF ADULT LEARNERS COMPARED WITH CHILDREN





GENERAL INSTRUCTIONS TO THE TUTOR





GENERAL INSTRUCTIONS TO THE TUTOR





EVALUATION








1. Mr. M is a Vietnam veteran, married, father of six children.  He had only a few years of


    school in a rural area.  He drives a truck and knows that he must soon pass the truck


    driver’s written test in order to keep his job.  He has difficulty with maps and often finds


    himself in the wrong area.  He is a good driver, but knows that his poor reading will keep


    him from staying in his current job if he doesn’t pass the test.  It will also make it difficult


    if he has to find another job.











2. Mrs. S is 46 years old, married, with five children.  She comes from a large family in the


    South and had to do field work, so she had little opportunity to go to school as a young


    girl.  she wants to be able to understand what her children are doing at school.  She would


    like to be able to read in order to help them.











3. Mrs. Y is 33 years old, married, with three children.  She came with her husband and


    children from South America just six months ago.  She has had 6 years of education in her


    own country and can read and write Spanish, but knows very little English.  She needs to


    be able to talk to her children’s teachers and doctors.  She also needs to be able to get a


    job soon to help the family’s financial situation.











AMERICAN CULTURAL VALUES AND BELIEFS








UNDERSTANDING CULTURE SHOCK








UNDERSTANDING CULTURE SHOCK





CATEGORIES OF NONVERBAL BEHAVIOR
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CROSS CULTURAL TUTORING SITUATIONS





ADDITIONAL CROSS CULTURAL TUTORING SITUATIONS








The Auditory Learner





Observations:


Talkative


Poor handwriting, poor visual memory


Remembers spoken works, memorizes well, 


     knows lyrics, rhythms to music


Appears brighter than tests indicate


Poor space perception


Poor time perception





Teaching Methods:


Talk through instructions


Use verbal exercises, spell, and think aloud


Allow oral reports


Say (name) punctuation marks when reading aloud.


Use audio tape equipment


Pair with visual learner





Teaching Adjustments:


Eliminate background noises


Use only necessary words


Use earphones, tape players, etc.











The Visual Learner





Observations:


Learns better when shown rather than told


Watches face during contact


Looks at books and pictures


Finds lost things


Notices details


Draws reasonably well


Rarely talks in class, uses minimal words


May reproduce language sounds poorly, has difficulty


     learning second language





Teaching Methods:


Give visual demonstrations


Uses cards and charts, maps, color coding, etc.


Teach diacritical marks


Use rulers, numbered lines





Teaching Adjustments:


Eliminate visual distractions


Use lines, boxes, shading to emphasize points


Teach highlighting of important points


Teach one step at a time








The Tactile/Kinesthetic Learner





Observations:


Often active or hyperactive


Wants to touch and feel


Well coordinated


Likes to assemble and disassemble objects


Writes things down


Uses concrete objects


Learns by doing, exploring


Difficulty with abstract concepts


Often an underachiever





Teaching Methods:


Use rulers or other objects to teach arithmetic


Use aids such as felt markers, tracing paper


Use concrete manipulative teaching aids


Role play





Teaching Adjustments:


Use pictures whenever possible


Use multi-presentation approaches


Plan time for movement, breaks, etc.





LEARNING STYLES CHECKLIST





LEARNING STYLES CHECKLIST





3=Often applies		2=Sometimes applies		1=Never, or almost never applies





LEARNING STYLES PREFERENCE CHECKLIST





LEARNING MODES AND TECHNIQUES





WHAT IS A LEARNING DISABILITY?





SOME OF THE SYMPTOMS & MANIFESTATIONS OF ADULT STUDENTS WITH POSSIBLE LEARNING DISABILITIES
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SOME OF THE SYMPTOMS & MANIFESTATIONS OF ADULT STUDENTS WITH POSSIBLE LEARNING DISABILITIES





RECOMMENDATIONS FOR WORKING WITH ADULTS WHO HAVE KNOWN OR POSSIBLE LEARNING DISABILITIES








IT’S OKAY TO MAKE MISTAKES





BY SETTING A GOAL AND WORKING TOWARD IT, YOU CAN MAKE YOUR LIFE HOW YOU WANT IT!








YOUR PRIORITIES FOR THE NEXT WEEK








