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Handout 5.1 -DECODING
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SIGHT WORDS

Learning words as a single unit



PHONICS

Learning words by combining sounds



WORD PATTERNS

Learning words by recognizing common patterns



WORD STRUCTURE

Learning words by recognizing prefixes, suffixes, roots and their meanings
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PHONETICALLY IRREGULAR WORDS

Words that do not fit the rules of phonics. Students cannot sound these words out phonetically.

EXAMPLES: walk, laugh, two



ADVANCED WORDS 

Students have not yet acquired the phonetic skills to sound words out. The words are too hard and beyond the student's present word attack skills. 

EXAMPLES: opportunity, consultation, analyze



HIGH FREQUENCY WORDS 

A set of words that occur regularly in all print 

EXAMPLES: the, from, that



SURVIVAL WORDS

Words that the student needs to learn. If your student requests assistance with filling out a job application, you may begin by forming a list of words associated with filling out job applications.

EXAMPLES: previous employer, experience, references
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1. Separate the known from the unknown words. Have your student read from a word list. Put the words to be learned onto flashcards.

2. Use the word in a sentence. Write the sentence on the back of the card.	

3. Have the student practice saying, spelling and writing the word.

4. Review the word regularly.



SIGHT WORD ACTIVITIES



1. Ask student to find a specific word in a magazine or newspaper.



2. Outline a word and discuss the shape or configuration of it.



3. Make a Bingo game using the sight words.



4. Make a concentration game by making two matching cards for each word used.



5. Using the student's Language Experience Story, look for specific sight words.



6. Ask the student to visualize the word



7. Have the student write the word in the air. Have the student write the word in a shallow pan of sand or salt.
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Dolch Word List



PRE-PRIMER	PRIMARY

1. a	1. all	41. too

2. and	2. am	42. under

3. away	3. are	43. want

4.big	4. at	44. was

5. blue	5. ate	45. well

6. can	6. be	46. went



7. come	7. black	47. what

8. down	8. brown	48. white

9. find	9. but	49. who

10. for	10. came	50. will

11. funny	11. did	51. with

12. go	12. do	52. yes

13. help	13. eat

14. here	14. four

15.I	l5.get

16. in	16. good

17.is	17.have

18. jump	18. he

19. little	19. into

20. it	20. like

21. look	21. must

22. make	22. news

23. me	23. no

24. my	24. now

25. not	25. on

26. one	26. our

27. play	27. out

28. red	28. please

29. run	29. pretty

30. said	30. ran

31. see	31. ride

32. the	32. saw

33. three	33. say

34. to	34. she

35. two	35 so	_

36. up	36. soon

37. we	37. that

38. where	38. there

39. yellow	39. they

40. you	40. this



-
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Dolch Word List Continued



I	II	III

1. after	1. always	42. wish	1. about

2. again	2. around	43. work	2.better

3. an	3. because	44. would	3.bring

4. any	4. been	45. write	4. carry

S. as	5. before	46. your	5. clean

6. ask	6. best		6. cut

7. by	7. both		7. done

8. could	8. buy		8. draw

9. every	9. call		9. drink

10. fly	10. cold		10. eight

11. from	11. does		11. fall

12. give	12. don't		12. far

13. going	13. fast		13. fill

14. had	14. first		14. got

1S. has	1S. five		1S. grow

16. her	16. found		16. hold

17. him	17. gave		17. hot

18. his	18. goes		18. hurt

19. how	19. green		19. if

20. just	20its		20. keep

21. know	21. made		21. kind

22. let	22. many		22. laugh

23. live	23. off		23. light

24. may	24. or		24. long

25. of	25. pull		25. much

26. bid	26. read		26. myself

27. once	27.right		27. never

28. open	28. sing		28. only

29. over	29. sit		29. own

30. put	30. sleep		30. picture

31. round	31. tell		31. seven

32. some	32. their		32. shall

33. stop	33. these		33. show

34. take	34. those		34. six

35. thank	35. upon		35. sock

36. them	36. us		36. start

37. then	37. use		37. ten

38. think	38. vary		38. today

39. walk	39. wash		39. together

40. were	40. which		40. try

41. when	41. why		41. warm
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Adult Survival Words



1. Adults Only	31. Emergency Vehicles Only	|

2. Antidote	32. Floods When Raining

3. Beware	33. Fire Escape	I

4. Bus Station	34. Fire Extinguisher	|

5. Caution	35. First Aid	|

6. Combustible	36. Flammable	|

7. Condemned	37. Fragile

8. Contaminated	38. Gasoline

9. Detour	39. Gentlemen

10. Do Not Enter	40. High Water

11. Don't Walk	41. Handle With Care



12. Do Not Inhale Fumes	42. Keep Out of Reach of Children

13. Do Not Refreeze	43. Keep Closed At All Times

14. Do Not Incinerate	44. Last Chance for Gas

15. Dry Clean Only	45. Left Turn Only

16. Do Not Puncture	46. Loading Zone

17. Do Not Induce Vomiting	47. Listen

18. Dosage	48. Log Trucks 300 Feet

19. Do Not Use Near Heat	49. Merging Traffic

20. Doctor	50. No Left Turn

21. Dynamite	51. No Parking

22. Do Not use Near Open Flame	52. No Smoking

23. Elevator	53. Noxious

24. Emergency Exit	54. No Swimming

25. Employees Only	55. No Passing

26. Enter At Your Own Risk	56. Not a Through Street

27. Entrance	57. No Admittance

28. Exit	58. No Fires

29. Explosives	59. No Minors

30 External Use Only	60. No Right Turn
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Adult Survival Words Continued



61. No Smoking Area

62. Office	92. Keep Out

63. Out of Order	93. Ladies

64. Put on Chains	94. Use in Open Air

65. Pedestrians Only	95. Use Other Door

66. Pedestrians Prohibited	96. Violators Will be Prosecuted

67. Poisonous	97. X-ing

68. Police (Station)

69. Private Property

70. Pull - Push

71. Railroad Crossing

72. Restrooms

73. Right Turn Only

74. Road Ends

75. Slide Area

76. Slippery When Wet (Frosty)

77. Stop

78. Smoking Prohibited

79. Turn Off

80. Yield:Right of Way

81. Watch for Flagman

82. Winding Road

83. Wind Gusts

84. Watch Out for Log Trucks

85. Women

86. Handle With Care

87. High Voltage

88. Inflammable

89. Information

90. Instructions
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61. Narrow Bridge	91. Right Lane Must Turn Right

62. Next Gas Miles	92. Right Turn Only

63. Next Right/Next Left	93. Right Turn on Red After Stopping

64. No Dumping	94. Road Closed

65. No Left Turn	95. Road Construction Next	Miles

66. No Parking This Side	96. Roadside Table

67. No Passing Zone	97. Route

68. No Right Turn on Red	98. Runaway Truck Ramp

69. No Thoroughfare	99. School Bus Crossing

70. No Trucks	100. School Zone When Flashing

71. No Turns	101. Signal Ahead

72. No Tum on Red	102. Slippery When Wet

73. North	103. Slow

74. Not a Through Street	104. Slower Traffic Keep Right

75. No U Turn	105. Soft Shoulder

76. One Way	106. South

77. One Way- Do Not Enter	107. Speed Checked by Radar

78. Parking Ahead	108. Speed Limit

79. Parkway	109. Speed Zone Ahead

80. Pavement Ends	110. Steep Grade

81. Pedestrian Crossing	111. Stop

82. Pedestrians Prohibited	112. Stop Ahead

83. Ped Xing (Pedestrian Crossing)	113. Towaway Zone

84. Plant Entrance	114. Trail

85. Private Road - Keep Out	115. Truck Route

86. Railroad Crossing	116. Turnpike

87. Ran~p Speed	117. Two-way Traffic

88. Reduce Speed Ahead	118. Use Low Gear

89. Restricted Lane Ahead	119. Walk

90. Resume Speed	120. Watch for Fallen Rocks





























Training Effective Literacy Tutors	State of Oregon



�Page 10

Handout 5.5D -DECODING





121. Wayside Park

122. Weigh Station

123. Weight Limit	tons

124. West

125. Winding road

126. Wrong Way

127. Yield

128. Yield Right of Way
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MULTIPLE SPELLING CHOICES



VOWEL SOUNDS	|

(ā)	(ē)	ī)	(ō)	(ū)	(oo)	(ur-er)



a	e	i	o	u	oo	er	

a-e	e-e	i-e	o-e	u-e	ew	ir	

ai	ea	igh	oa	ue	u	ur

ay	y	y	ow	ew	u-e	or

eigh	ie	ou	eu	ou	ar	

ei	ie	y-e	oe	ue	ear	

ey	ei	ough	ui	

ea	ey	eu



(e)	(i)	(u)	(oo)	(ou)	(o)	(oi)

e	I	u	oo	ou	o	oi

ea	y	(schwa sound	u	ow	a	oy

		a,e,i,o.u,Y)				au

	ou			aw

augh

ough



CONSONANT SOUNDS

(ch)	(d)	(f)	(g)	(j)	(k)	(n)

ch	d	f	g	j	c	n

tch	ed	ph	gh-	g	k	kn

				-dge	-ck	gn

					ch



(r)	(s)	(sh)	(shun)	(t)	(z)

r	s	sh	-tion	t	z

wr-c	ch	-sion	-ed	s

		ti

		si

		ci
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PHONOGRAMS - Consonants



B		bat



1	2			e	cent

c	c	cat	c	 I	city

				y	 cyclone

d	duck

f	fun



	2			e	gem

g	g	goat	g	I	giant

			y	gym

h	hat

j	jump

k	kite

l	lamp

m	map



n	nut



p	pen



qu	queen



r	rug



1	2

s	s	sun	his



t	tub



w	wig



x	box



y	yam



z	zoo
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	VOWELS

	SCHWA

	SOUND	1



	a	at	ba by	all	a bout

	e	end	secret	open

	i	in	spi der	ski	pen cil

	0	ox	po ny	do	a tom

u	up	mu sic	ru by	put	cir cus

y	myth	my	candy	anal y sis





I H= rs~t us~ ~drs ~rly	. |

| ar	star	dollar

| or	corn



| ee	two letter / e /	feet

I ~y	twoletter/a/thatwedo	play

|	use at the end of a syllable

| ai	two letter / a / that we do not	rain

|	use at the end of a syllable

1 ow	cow	;



| ou	ground	soul	group	touch

_ ~
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boot	foot	floor	|

ea	eat	bread	steak	|

oa	the l o l of boat	b_t

ew	that we do use at	grew	nephew

the end of a syllable

i	that we do not use at	frit

the end of a syllable	I

eigh	four letter / a /	eight	|

ei	ceiling	ve~n	|

~h	three letter / i /	l~t

~e	p~e	ch~ef

oe	the l o / of toe	toe

ey	they	key	|

tion	nation	|

sion	mission	diversion	I

c	~in any syllable after	precious	|

the first one	I
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CONSONANT DIGRAPHS



th	thumb	I,his

_	sh	ship

ch	ghair	school	chute

~h	wheel

two letter / f /	~2hone

ck	two letter / k /	black



CONSONANT TRIGRAPHS

tch three letter / ch /	rnatch

rdge three letter / j /	fudge -



WORD ENDINGS Ing s~ ~g s~ 08 sung ong song



_	eng 1~th



. - i~k	sink

ank	s~k

_	Mnk	sunk

onk	hQnk

:	~landcd	pulled	pick



	~1
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1. ACCENT: The amount of stress or force placed on a syllable.

Example: (re-BEL, REB-el; re-CORD, REC-ord)



2. ANTONYM: Words which have the opposite meanings.

Example: (love, hate; happy, sad)



3. AUDITORY DISCRIMINATION: The ability to hear and perceive differences between souds that are similar, but not the same. Example: (p and b)



4. AUDITORY SENSES: Ears, hearing



S. BLENDING: Moving from one sound to another to make a word. 

Example: (I m / I a / I n / = man)



6. BLENDS: Two or more consonants together each making their own sound.



7. CONSONANT: A letter that represents a speech sound produced by the closing or the narrowing of the mouth or throat. All of the letters except vowels

Example: (b, c, d, f, g, h, j, k, 1, m, n, o, p, q, r, s, t, v, w, x, y, z)



8. CONSONANT BLEND: Two or three consonants sounded together, in which each of the sounds is still heard distinctly. Example: (as, br, sm, or, str)



9. CONSONANT DIGRAPH: A combination of two consonants producing a single sound.



10. DECODE: To read by breaking apart the components of a word; blending of sounds together to make a word.



11. DIPTHONG: A combination of two vowel sounds that become one.



12. DIRECTIONAL CONFUSION: Inability of the reader to move the eye consistently from left to right; this results in reversals in reading. Example: (reading was for saw)



13. ENCODE: To spell, using auditory sense to help put together the components of a word.



14. HOMONYM: Words which sound the same but are spelled differently and have different meanings.



15. KINESTHETIC SENSE: Motor, handwriting.



16. LONG VOWEL SOUNDS: When sounded:

Example: ( a = baby, e = me, i = ice, 0 = open, u = unit, y = my, baby)



17. PHONEME: Smallest unit of sound. 

Example: ( 8, t, m, etc.)



18. PHONICS: The study of sound-letter relationships in reading and spelling.
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19. PHONOGRAM: Phoneme letter units. A written symbol that represents a single speech sound.

20. PREFIX: A syllable added to the beginning of a root word which affects the original meaning.

      Example: (un safe)

21. ROOT WORD: The main part of a word to which a prefix and/or suffix may be added. 

      Example: (pre finish ed)

22. SCHWA SOUND: Any vowel in an unaccented syllable, which has the short "u" sound. Identify by this 

      "   " mark.

23. SHORT VOWEL SOUND: When sounded: 

      Example: (a = at, e = end, i = it, o = on, u = up, y = gym) 

24. SUFFIX: A syllable added to the end of a root word which affects the original meaning. 

      Example: (old est)

25. STOP SOUNDS: Sounds that cannot be held. Do not hold stop sounds, say I quickly and avoid an "uh"

      sound after it.

      Example: (p, t, g, j)

26. SYLLABLE: A word or part of a word always having a vowel sound.

27. SYLLABICATION: The process of dividing a word into single syllables. It may be only one letter – a

      vowel.

28. SYNONYM: Words which have similar meanings. 

      Example: (cat, feline; job, work)

29. UNVOICED SOUNDS: Sounds made when the vocal chords do not vibrate. Put your hand on your

      throat to feel if there are any vibrations when the sound is made.  These sounds cannot be heard from a

      distance, but they do have a slightly audible sound.

      Example: (f, p, t, k, etc.)

30. VISUAL DISCRIMINATION: The ability to distinguish likenesses and differences between shapes,

      particularly letters and words.

31. VISUAL SENSE: Eyes, seeing

32. VOICED SOUNDS: Sounds made by vibrating your vocal chords. All vowels, long and short, are

       voiced. They can be heard from a distance. 

      Example: (g, gum; z, zoo)

33. VOWEL: A letter representing a sound made with the mouth open. 

      Example: (a, e, i, o, u, y)

34. VOWEL DIGRAPH: Combinations of two vowels, or a vowel followed by w, which represents a single

      speech sound. 

      Example: (ai, ow, etc)
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1. ALPHABETIC-PHONETIC



• Symbols correspond with basic sounds





2. BASIC TO COMPLEX



• Begins with individual sounds



• Individual sounds into larger units



• Letter sounds into syllables



• Syllables into words





3. SYSTEMATIC, SEQUENCED AND STRUCTURED



• Moves step-by-step through the logical structure of the language



• Allows student to rely on the rules and structure of the language rather than on just memory





4. MULTI-SENSORY



• All three language-learning systems are used simultaneously: visual, auditory and kinesthetic.

































Training Effective Literacy Tutors 							       State of Oregon

�Page 19	



Handout 5.10 - DECODING

�





Students are taught to hear what they are looking at, and to spell what they hear.



When students write from dictation, they are using auditory-kinesthetic senses.



When they read, they are using visual and auditory. Students should read orally everything that they write.









"Using the three sensory channels, it is necessary to 

structure a pattern of intake in such a way that all three 

sensory channels are linked in automatic association upon 

perception of the initial stimulus."



								Beth Slingerland







A (auditory)

���

















			

�		          K 						  V (visual)

		(kinesthetic motor)
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1. Dictate these consonant and short vowel combinations 

la 	lu 	le 	ru 	di 

ga 	so 	jo 	pi 	te





2. Ask students to listen to the vowel sounds in these syllables. Ask if the vowel sounds are the same or different. 

lat 	gat 	rup 	lut 	lot 

sut 	sot 	jet 	leb 	tup 

dit 	pip

�



3. Dictate these nonsense syllables.

lat 	gat 	bes 	jit

lut 	sot 	pip 	ret

tep 	dit 	sut 	bog	

rup 	leb 	bip 	sut	





4. Dictate these words.	

win 	sit 	pot 	hum	

bet 	kit 	nut 	ten	

net 	pat 	let 	sun	

hut 	hat 	hop 	sad	





5. Dictate these phrases.

in a tin pan 	a big bed

a pet hen 	a wet rag





6. Dictate these sentences.

His dog can run.		The man is hot.		We hid the box.

The jam is on the bun.		She hid the rag.		The hat got wet.
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1. CLOSED SYLLABLE



• This syllable ends in a consonant.

• The vowel sound is short.

• This syllable can have only one vowel.

• The vowel is closed in by a consonant.

  Example: (met, un/self/ish, sys/tem/ at/tic)



2. OPEN SYLLABLE

• This syllable ends in a vowel.

• The vowel sound is long.

• This syllable can be just one letter.

• The vowel is open to the next syllable.

  Example: (ve/to, i/tem, pho/to/graph)



3. VOWEL/CONSONANT "E" SYLLABLE

• This syllable has a vowel, then a consonant, then an "e".

• The "e" at the end of the syllable is silent.

• The silent final "e" allows the vowel to be long (say its name).

  Example: (time, stove, por/cu/pine)



4. "R" CONTROLLED SYLLABLE

• This syllable has at least one vowel followed by an r.

• The vowel is neither long nor short, it is controlled by the r.

• "R" controlled phonograms include: er, ir, ur, wor, ear, ar, or.

   Example: (Her first nurse works ear/ly. For/tune, smart)



5. CONSONANT "LE" SYLLABLE

• This syllable has three letters - a consonant, an l and an e.

• This syllable comes at the end of a word and can be thought of as a word ending.

• This syllable does not have a vowel sound.

• The e at the end of the syllable is silent. The e is there so that the syllable has a

   vowel in it.

   Example: (bub/ble, cra/dle, puz/zle)



6. DIPHTHONG or VOWEL TEAM SYLLABLE

• This syllable has two vowels together making one sound.

   Example: (boy, pay/day, rain/bow)
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DOUBLING RULE – Part I

When a word has only one syllable,

1. Has only one vowel,

2. Ends with only one consonant,

3. The suffix begins with a vowel,

THEN - Double the last letter of the root word and add the suffix.



DOUBLING RULE - Part II

When a word has more than one syllable - look at the last syllable.

1. If the last syllable is accented,

2. If it has only one vowel,

3 If it ends with only one consonant,

4. If the suffix begins with a vowel,

THEN - Double the last letter of the root word and add the suffix.



SILENT "E" RULE

1. Drop the "e" if the suffix begins with a vowel,

2. Otherwise, just add the suffix.



"Y" RULE

1. Words ending with a consonant and then "y", change the "y" to "i" and add the suffix.

2. If a vowel comes before the "y", just add the suffix.

3. If the suffix is "-ing" or "-est" just add the root word.



"IE" RULE

1. Write "i" before "e".

2. Except after "c" (then turn it around)

3. Or, when sounded like "a", as in neighbor and weigh.



PREFIX RULE

1. Add the prefix, don't change anything.















Courtesy of Judy Bradley/MHCC
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PREFIXES. SUFFIXES. ROOT WORDS 



When students can recognize prefixes and suffixes, they are able to cut off the familiar, stable parts of a word. Words are shortened and easier to spell and read. Knowing the meanings of prefixes, suffixes and root words helps students define unknown words.



���		

��		            self 			 		member of a group

		



��		        people		 

								

�								type of government

�







PREFIXES



Prefix			Meaning 			Example



dis-			not, opposite of 			dislike

non-			not 				nonsense

super-			above 				superimpose

ab- 			from, without, away		absent

inter- 			between			interstate

in-			in, into, not 			inaccurate

com-			together, with 			complete

tri- 			three				triangle

trans- 			across				transfer

pro-			forward 			proceed

per-			through 			perceive

mis-			wrongly 			misquote

con-			together, with 			concurrent

sub-			under, below 			subway

em-			in, into 				embroil

ex-			out, from, away 		exit

anti-			against, opposed 		antisocial

pre-			before 				prefix

post-			after 				postscript

de-			down, from 			decrease

en-			in, into 				engross
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SUFFIXES



Suffix			Meaning			Example



-ness			state or quality of being		sharpness

-ist			one who			scientist

-ish			resembling, like			stylish

-ance			act, fact of			guidance

-ty			state of, act of			certainty

-ment			state of, act of			employment

-er			one who, that which		teacher

-ant			being, one who			assistant

-ence			state of, act of			confidence

-ure			one who, result of		failure

-ward			in direction of, toward		homeward

-able			possible to			likable

-ent			one who, that which		correspondent

-ion			act of doing			confession

-ous			full of				dangerous

-ly			matter of acting, like		quickly

-age			act of, state of, place		homage

-less			without				harmless







ROOT WORDS



Root			Meaning			Example



aqua			water				aquaduct

bio			life				biology

cent			hundred			percent

bene			well, good			beneficial

capit			head				capital

ceive			take				conceive

corp			body				corporate

doc			to teach				doctrine

don			give				donate

ego			I, self				egotist

fin			end				final

geo			earth				geography

leg			law				legal
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Handout 5.14B - DECODING

�





ROOT WORDS continued



Root			Meaning			Example



min			imitate				mimic

nov			new				novice

phob			fear				hydrophobia

pos			to place				deposit

puls			drive, force			compulsive

radi			ray				radiant

schol			school				scholastic 

veri			truth				verify

zo			animal				zoology





COMPOUND WORDS



Two words are joined together to make a new word with its own meaning.



baseball 	everyone 	sometimes





CONTRACTIONS



Two words shortened to one, using an apostrophe to replace missing letters.



aren't 		you're		haven't
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Comprehension













• Tutors will view the goal of 

     reading comprehension and 

     will gain an awareness of the 

     reading process by 

     identifying the broad range of 

     behaviors involved in gaining 

     meaning from print.



• Tutors will identify reading 

     strategies which can be used 

     before reading, during 

     reading, and after reading 

     which increase comprehension.
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Handout 5.1 - COMPREHENSION 

�



Motions without meaning are counterproductive. It sounds like a ___________________ of physics, but it ______________________ a law of management _____________________ and of discipline programs ______________________ particular.



The fact is ______________________ although supervisors are continually ____________________ to discipline employees in ____________________ manner that's timely, progressive, ___________________ and includes open discussion, ___________________ techniques have the potential ___________________ encouraging poor performance.



How?	______________________ process with excessive steps _____________________ an initial verbal warning, _______________________ verbal warning, initial written ____________________ final warning, _______________________ and even ______________________creates a haven for ____________________ or cyclical employees.



�







When he had finished _________________________ work at the patent ______________________ in Washington, Bell made __________________________ way to Smithsonian ____________________________. It was a raw, _________________________ day in March, and ______________________ pulled his plaid wool _______________________ close around his neck _______________________ plunged his hands down ________________________ his pockets. Washington was ____________________ good many miles south ____________________ Boston, but that didn't ______________________ it was any warmer, _______________________ thought.
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Handout 5.2 - COMPREHENSION



�





	The procedure is actually quite simple. First you arrange things into different groups. Of course one pile may be sufficient, depending on how much there is to do. If you have to go somewhere else due to lack of facilities, that is the next step; otherwise you are pretty well set. It is important not to overdo things. That is, it is better to do too few things at once than too many. In the short run this may not seem important, but complications may arise. A mistake can be expensive as well.



	At first the whole procedure will seem complicated. Soon, however, it will become just another fact of life. It is difficult to foresee any end of the necessity for this task in the immediate future, but then one can never tell. After the procedure is completed, one arranges the materials into different groups again. Then they can be put into their appropriate places. Eventually they will be used once more and the whole cycle will have to be repeated. However, that is part of life.
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Handout 5.3 - COMPREHENSION

�







	SQ3R is a study technique based on the theory that readers absorb more if they are curious about the material. (Students or employees reading assigned material may read mechanically and absorb nothing). Before students begin reading, they should:



1. SURVEY the material. Look at the title, the pictures, the charts, the section headings; skim for key words that give clues about the content.



2. QUESTION the meaning of the clues surveyed. What does the title mean? Why is the woman in the picture upset? Why was this battle important?



3. Then finally, READ. But read to find the answers to the questions that were just formulated.



4. RESPOND to the questions. Formulate new questions based on information received.



5. REVIEW the questions and answers. Summarize.  



Lead your student through this procedure regularly.
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Handout 5.4 – COMPREHENSION 

�







LEVEL			BEGINNING		INTERMEDIATE	ADVANCED



Types of questions:	who, what		why, how		main idea

			where, when		vocabulary		vocabulary

			vocabulary







BEGINNING LEVEL

WHO, WHAT, WHERE, WHEN - VOCABULARY



Start by checking for basic word meaning before the student starts reading. "What is a ___________?" or "What does ____________ mean?"



During oral or silent reading, select an appropriate interval for questioning. In the beginning, ask questions immediately after the student reads a paragraph. Make the questions simple and direct. Avoid yes or no questions.



Ask "who, what, where, when" questions.



If the student does not know the answer, have the student "look it up" in the paragraph just read. The student may need to reread the entire paragraph. Do not rush him or her. Note that you are NOT asking for a response from memory. You are teaching self-reliance and reliance on the text.



If the student has trouble with even simple questions, start asking questions in the middle of the paragraph. Reduce the interval even further if necessary, asking questions after each sentence. If the student is handling your question very well, lengthen the interval; ask questions after every 2 or 3 paragraphs or every page.



After some practice, you will be gauging the interval according to your student's needs. Difficult passages may require more frequent and more detailed questioning.



In case of an interruption, encourage the student to reread the sentence, or sometimes, the entire paragraph.



Overall try to give the student about 85-90% success. If the student is having trouble throw in some easier questions. Give praise. It is paramount the student feel successful.



When the student can consistently answer your "who, what, where and when" questions correctly at the end of individual pages of challenging reading, you are ready for the intermediate level.
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Handout 5.4A - COMPREHENSION

�







INTERMEDIATE LEVEL

WHY, HOW - VOCABULARY



"Why and how" questions have to be carefully formulated. Make sure the answer can be found in the text. Don't ask the student to make inferences or read the author's mind.



Sprinkle some who, what, where, and when questions with your why and how questions to ensure comprehension of the increasingly difficult material your student will be reading. Check for word definitions as needed.



ADVANCED LEVEL

MAIN IDEA - VOCABULARY



Main idea questions are difficult to formulate well. A main idea statement must include the full name of the person or subject discussed. It should cover the entire passage without being too general or to specific. Writers will often state their main idea in the title, the first paragraph, or the last paragraph. The main idea of a single paragraph is often stated in the first or last sentence.



Start by asking your student what (or whom) a paragraph is about. Then ask what the paragraph says about that person or concept. Help your student formulate a comprehensive statement. Start with the main idea of single paragraphs and work up to longer selections.
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Handout 5.5 – COMPREHENSION 

�





Since silent reading of a given piece of written material is necessarily a personal and private activity, any tutor influence of a student's silent reading must happen either before or after that silent reading. Some possible instructional activities which can be "directed" or "guided" by the tutor are briefly listed below.





A. PRE-READING



1. Establish motivation - find out student interests and relate them to reading materials.



2. Build background - discuss topics found in material 3. Introduce "new" words - pronunciation and meaning



4 Preview the material - look at title, headings, pictures, questions, etc.



5. Guess the content



6. Decide a purpose for reading - for information, for pleasure, etc.



7. Encourage continuous reading for meaning - when a word is unknown, keep reading and look for the meaning in the text.





B. SILENT READING - Student must do this alone.





C. POST-READING



1. Discuss the text.



2. Ask questions about content.



3. Do selective re-reading: read a section together using the assisted reading method. Read together, stopping to discuss what is happening in the text after each sentence.



4. Work on skills - phonetic analysis, sight words, other decoding skills



5. Use some extension activities - cloze exercise, writing exercise, worksheets, tape recorder, language master, games.
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Handout 5.6 - COMPREHENSION







Words for Study



Letter, written, lover, scribe, surely



LOVE LETTERS



The strangest love letter ever written was the work of a French painter in 1875. The only thing written in the letter was "I love you." What is strange about the letter is that "I love you" was written 1,875,000 times - a thousand times the year of the date!



The lover did not write this letter himself. He hired a scribe to do it for him. A scribe is a person who writes letters and other things for a living.



This painter didn't just tell the scribe he had hired to write a letter saying "I love you" 1,875,000 times and then go off to paint. This would have been too easy.  Instead, the lover stayed right there with the scribe and said "I love you 1,875,000 times. Each time he said it, the scribe had to write these three words down on paper.



Surely, this must have been the most boring job that this scribe ever had!



































Used by permission of Ribley International Ltd. Copyright 1944. 
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Handout 5.7 - COMPREHENSION

�





The word cloze comes from the word closure meaning "to make whole.". In the cloze procedure certain words in a passage are deleted and the student must supply the missing words.



WHY USE A CLOZE PROCEDURE?



- to assess a student's comprehension level

- to determine if reading material is at a student's instructional level

- to place an emphasis on the meaning of words and text

- to encourage the student to use comprehension strategies (guess meaning and verify guesses) 

  to assess particular skills (parts of speech, clusters, consonant blends, etc.)

- to practice the use of particular skills



TO CONSTRUCT A CLOZE EXERCISE



1. Select a passage (250 words is a good length)

2. leave the first and last sentences intact

3. *delete every 5th word (sometimes the 7th, 8th, 9th or 10th words are deleted) 

4. replace all deleted words with blanks of consistent length 

5. ask students to fill in blanks - no time limit (any word that makes sense in the story is

    considered correct) 

6. assess - divide the number of blanks filled in with sensible words by the total number of blanks

    in the passage to get a percentage.



60% correct independent level



44-59%correct instructional level



0-43% correct frustration level



TRY TO FIND MATERIAL OF INTEREST TO THE STUDENT AND AT THE STUDENT'S INSTRUCTIONAL LEVEL.



*to work on particular skills delete certain parts of speech (nouns, verbs, adverbs, etc); delete words with certain consonant blends (pr-, sm-, etc).
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Spelling 

& Writing

















Tutors will discuss the ways 

      writing is used everyday.



Tutors will become aware of 

       techniques to help students 

      practice writing.
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This is the tme of yar when u can alwes tell grdns. They the srvng zucni dacrees.



This is the time of year when you can always tell home gardners. They're the people serving zucchini daiquiris.
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MATERIALS NEEDED:

Pencil and paper.



PROCEDURE:

1. Student supplies topic.

2. Tutor supplies words or phrases to make a word map. 

3. The student creates text from the map. 

4. The student reads the sentences written.



SAMPLES:



I like to eat pizza.



I like to eat hamburgers.



I like to eat turkey.



I like to eat strawberries.



I like to eat corn.



I like to eat tomatoes.



I like to eat potato chips.





From Litstart, 1989
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Handout 5.3 - SPELLING AND WRITING 

�





MATERIALS NEEDED: 

Pencils and two notebooks (one each for student and tutor) 



PROCEDURE:

1. Start with a special question (i.e. "What are you doing for vacation?"). 



2. Tutor and student each keep a separate journal.



3. At each session tutor and student exchange journals and read each other's thoughts and ideas.

    (Spelling errors are ignored unless the student is interested in working on specific words.)



4. Tutor and student discuss and agree upon a question for next week's entry.























































From Litstart, 1989.
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Handout 5.4 - SPELLING AND WRITING

�





1. MISSPELLED WORDS



A. If the student misspells words he has studied, have him look up the correct spelling.



B. If the student misspells words he has not studied, tell him the correct spelling.



C. If he wonders what to do when he is writing and doesn't know how to spell a word, tell him to

    spell the best he can and you will work on the correct spelling together.



2. GRAMMATICAL ERRORS



A. If your student makes a grammatical error such as "I run last week," have him say the statement

     as though he were talking to someone. The student will usually say the phrase correctly. "I ran

     last week." If not, say it correctly for him.



3. SHORT SENTENCES



A. Writing complete thoughts is not the problem, but giving enough information to make the

     sentence interesting is. Ask open ended questions to help your student improve the sentence. How

     could the sentence "I went to the store," be expanded?



4. RUN ON SENTENCES



A. There is enough material in run-on sentences to usually make a number of sentences. You need to

     diplomatically explain how to use punctuation marks to make the material understandable to

     others. After the punctuation has been added, read both sentences back to your student. This

     allows the student to hear the difference. Punctuation becomes easier with practice. How could

     the sentence "We went to the beach last Sunday it was a sun shiny day we played in the sand and

     water and had a picnic the kids were so tired they slept all the way home I hope we go again

     soon," be punctuated?



OMITTED WORDS



A. Have your student read the material aloud to you. He will recognize the omitted words.



6. CONFUSING SENTENCES



A. If you do not understand what your student has written, have him explain it to you. Then help

     with rewriting the material.
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Handout 5.5 - SPELLING AND WRITING 



�





1. WORRYING - 15 PERCENT 



2. PLANNING - 10 PERCENT 



3. WRITING - 25 PERCENT



4. REVISING - 45 PERCENT



5. PROOFREADING - 5 PERCENT











Note that only 25 percent of the time should be spent in writing; the rest - 75 percent - should be spent in getting ready for the task and perfecting the initial effort. Observe also that more time is spent in revising than in any other stage, including writing.
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Handout 5.6 - SPELLING AND WRITING

�





1. Who will read my work?



2. Will they find it interesting?



3. Have I spelled all words correctly? (Check words that you are not sure about. Ask a good speller

    to read and check your spelling for you.)



4. Have I used correct grammar and punctuation? Are periods, commas, question marks, quotation

    marks, exclamation points, and capital letters in the right places? (Reread to check yourself; then

    ask someone to double check for you.)



5. Are my ideas in the right order? 



6. Have I used words that my readers will understand easily? 



7. Have I used interesting words that my readers will enjoy? 



8. Have I overused any words or phrases? 



9. Have I used any examples or illustrations to help explain my ideas? 



10. Have I omitted any important details or information?



11. Have I expressed what I honestly feel or believe? (Use tact and sensitivity in expressing negative

      or unpopular feelings or ideas, but do not sacrifice clarity or effectiveness.)



12. Is my ending good? Does it really end the story or idea? 



13. Is my handwriting clear and easy to read? 



14. Have I used my own ideas and opinions? 



15. What is special about my writing that will make my readers be glad that they read it?
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FOUR AREAS OF DECODING





DEFINITION OF DECODING

Decoding involves the translation of written letters, words, or phrases 

into a form of speech, either orally or silently.



In learning to read, it is to the benefit of the student to learn basic 

skills to decode or decipher the language involved.

These skills allow a student to attack unknown words with success.





CATEGORIES OF SIGHT WORDS



GLOSSARY OF TERMS continued



A METHOD FOR TEACHING PHONICS



MULTI-SENSORY DEFINED



PHONICS LESSON



7. Demonstrate word circles.









					can	

		p			mag

					nag

	c		n		pan

		a			pam

		

	m		g



SIX KINDS OF SYLLABLES



WORD STRUCTURE



     auto	crat	

     

     demo	crat

     

     demo	cracy



     auto	cracy



WORD STRUCTURE continued



WORD STRUCTURE continued



CLOZE PASSAGE – UNFAMILIAR



CLOZE PASSAGE – FAMILIAR



UNTITLED PASSAGE



SQ3R: SURVEY, QUESTION, READ, RESPOND, REVIEW



QUESTIONING STRATEGIES



QUESTIONING STRATEGIES continued



DIRECTED READING ACTIVITIES



CLOZE PROCEDURE



JOURNAL WRITING



6 COMMON WRITING PROBLEMS



THE WRITING PROCESS



EDITOR'S GUIDE








